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INDIVIDUALIZED EDUCATION PROGRAM TEAM REPORT
IEPT Date:

DEMOGRAPHIC INFORMATION
Native language of student:

Name:
Student ID:

(as provided by parent/guardian/surrogate)

Ethnic Code:

DOB:

Limited English Proficiency
Yes
No
Interpreter needed for parent?
Yes
No
Individual Family Service Plan(IFSP) Date: __________

Sex:

Address:
City:
Parent:

NA

PURPOSE

Zip:

(Initial, Annual or Reeval must be checked. Check all others that apply)

Initial IEP
Add/Remove/Change
Annual IEP
Transition
Reevaluation/Three Year IEP
Behavior Review
Graduation or Age 26
Other: __________________________________________

Parent/Guardian/Surrogate

Type

Phone#

Phone:

MOST RECENT MEETING DATES

Email:
School:

Gr:

District: Oper:
Res:

Most recent REED date:

______________

Initial/most recent Three Year IEP date:

______________

Previous Annual IEP date:

______________

PARENT CONTACT
Parent/guardian/surrogate invited and explained
purpose of meeting by:
Follow-up contact by:

Person

Method

Date

Person

Method

Date

PARTICIPANTS (Signature indicates participation only: include title.)
District Representative (required)

General Education Teacher

MET Representative /Evaluation Data Representative

Parent/Guardian/Surrogate

Special Education Provider (required)

Student

Other/title

Other/title

Other/title

Agency Providing Secondary Transition Services

Parent and District Agreement on Attendance Not Necessary
These members are absent; their curricular areas/related services are not being modified or discussed in the meeting:

Parent and District Agreement on Excusal Prior to Meeting
These members are absent and have submitted written input to the IEP team, including the parent, prior to meeting:

ELIGIBILITY

(Most recent MET Summary date: __________________
Attached
Not Required)
The student is eligible for special education programs/services per the special education rule number(s) below.

Designate primary (P) Disability only with a
340.1705 Cognitive Impairment
340.1706 Emotional Impairment
340.1707 Hearing Impairment
340.1708 Visual Impairment
340.1709 Physical Impairment

340.1709a Other Health Impairment
340.1710 Speech & Language Impairment
340.1711 Early Childhood Developmental
Delay
340.1713 Specific Learning Disability

340.1714 Severe Multiple Impairment
340.1715 Autism Spectrum Disorder
340.1716 Traumatic Brain Injury
340.1717 Deaf-blindness

Specific Learning Disability Details:

The student is ineligible for special education programs/services per special education rule number(s) below.
Projected graduation/Age 26: Student will no longer receive programs and services because graduation requirements will be met or
student reaches age 26 by the end of the school year.
Immediate graduation/Age 26: Previous IEP of
remains in effect through the end of the school year.
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IEPT Date
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PRESENT LEVEL OF ACADEMIC ACHIEVEMENT AND FUNCTIONAL PERFORMANCE
The IEPT considered all of the following factors:
Initial or most recent evaluation
Performance on state/district wide tests
Progress toward current IEP goals and objectives
Progress in general education curriculum
Student strengths/preferences
Parent/student input and concerns
Special Factors
The committee considered the following for this student:
Communication Needs

Assistive Technology devices/services

The committee considered the following only if needed:
Language and communication needs of deaf or hard of hearing
Positive behavioral interventions, strategies and supports

Braille Instruction
Limited English Proficiency

Report and describe baseline data such as curriculum-based assessments, student work, teacher observations, parent input, and other
relevant data for each area of need. Describe how the student’s academic, developmental and functional needs affect the student’s
involvement and progress in the general education curriculum or, for preschool students, participation in appropriate activities.
Check only areas of need determined appropriate. The narrative must include data and address all checked areas.
Academic/Pre-Academic
General Education
Secondary Transition
Independent Living Skills
Achievement
Curriculum
Assessments
Communication Speech &
Language
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Socio-Emotional Behavioral

Perception/Motor Mobility

Medical

Student’s Name

IEPT Date
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INDIVIDUALIZED EDUCATIONAL PLAN
The following individualized educational plan is provided to enable the student to advance appropriately toward attaining the annual goals,
be involved in and progress in the general education curriculum, to participate in extra-curricular and other nonacademic activities, and to
be educated and participate in activities with other students with disabilities and nondisabled students.
To the maximum extent appropriate, the student will be educated with students who are nondisabled; and special classes, separate
schools, or other removal of the student from the general education environment occurs only when the student’s needs cannot be met
satisfactorily in general education with supplemental aids and services.

GOALS AND OBJECTIVES
Annual goals and instructional objectives must be completed as part of the IEP and attached. There must be at least one goal and two
objectives for each deficit area.
Measurement of each annual goal is documented by the student’s progress toward the successful achievement of the identified shortterm objectives based on the criteria and measurement determined for those objectives.

REPORTING PROGRESS: The parents will be regularly informed in writing of progress on goals and objectives of this IEP,
concurrent with report card periods applicable to general education students.

SUPPLEMENTARY AIDS AND SERVICES
Identify program modifications/accommodations/supports that will be provided on behalf of the student including supplementary services
personnel not listed in the Program and Services section on page 4.
Modification/Accommodation/Support

Applicable Conditions

Applicable Subject Areas

Frequency is on a daily/as the conditions occur basis unless otherwise indicated in the Applicable Conditions column. Location pertains
to both general education and special education unless otherwise indicated.
Supplementary aids and services are not needed at this time.
Additional Comments/Information:

TRANSITION SERVICES:
YES, transition plan has been completed and is attached for students 16 years of age during the IEP year, (younger if appropriate).
NO, transition planning is not appropriate, student is too young.

COURSE(S) OF STUDY (for high school):
Michigan Merit Curriculum leading to a
High School diploma (entered 8th grade in
2006-2007 school year or later)
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N/A

General education curriculum leading to
High School diploma (entered 8th grade
prior to 2006-2007 school year)

Course(s) of study leading to a certificate
of completion – OR___________________________________

Student’s Name

IEPT Date

PROGRAMS AND SERVICES DETERMINED
APPROPRIATE TO MEET THE STUDENT’S NEEDS
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EXTENT OF SERVICES
TIME

FREQUENCY
WK

Teacher Consultant 340.1832 (1)(e)
MIN
HRS

to

to

MO
WK

MIN

to

HRS

to

MO
WK

MIN

to

HRS

to

to

MIN
HRS

to

to

HRS

per WK

to

HRS

per WK

to

HRS

per WK

Speech & Language 340.1745
Resource Program 340.1832 (1)(e)
a
elementary b
FOR ASSIGNMENT TO RESOURCE PROGRAM:
If the resource teacher’s endorsement does not match the
student’s eligibility, does the team determine it is necessary
to assign a Teacher Consultant to the resource teacher?

MO
WK
MO

secondary
NO

YES

Categorical Classroom 340.17___; 340.1832(1)(e)
1738 SCI
1741 EI 1744 POHI 1748 SXI 1756 SLI (opt.)
1739 MoCI 1742 HI 1746 H/H
1754 ECP 1832 ASD
1832 MiCI 1743 VI 1832 LD
1755 ECS

Is this special education program departmentalized? 340.1832 (1)(e)
Is the severity of the student’s impairment such that it requires a licensed
practitioner authorization for daily personal care services?
Related Services 340.1701c(a)
to

NO

YES

NO

YES
MIN
HRS

WK

to

MIN

to
to
The extent of service identified above is understood by all IEPT participants.
Total hours in school:
to
per
WK

Extended School Year (ESY):
No goal areas of concern-ESY not needed

MO
WK

HRS
MIN

to

HRS

to

MO
WK

IEP goal(s) reviewed-ESY needed as follows:
Specify:

IEP goal(s) reviewed-ESY being considered
An IEP meeting will be convened to determine need.
Projected Date: ____________.
IEP goal(s) reviewed-ESY not needed

Comments:

INSTRUCTIONAL SETTING:
Instructional Setting is calculated based on the amount of time spent in the general education setting with or without special
education support.
Age 6-26
Age 3-5
Age 0-2
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MICHIGAN EDUCATIONAL ASSESSMENT SYSTEM (MEAS)
Utilization of non-standard accommodations or an alternate assessment will result in waiver of state-level proficiency incentives, per state guidelines.

MEAP
MEAP
MEAP with accommodations
MEAP Access
MEAP Access with accommodations
No (response required below)
NA

MME
MME
MME with accommodations
No (response required below)
NA

District Testing:

Yes

No

NA

Reading
Math
Other

Standard testing accommodations:
Reading/Writing
Extended Time
Small group administration
Alternate location
Word process equipment
MME Audio
Other
Other

Math
Extended Time
Small group administration
Alternate location
Word process equipment
Test read
Audiotape/CD test
Calculator use
Other

Science
Extended Time
Small group administration
Alternate location
Word process equipment
Test read
Audiotape/CD test
Other
Other

Social Studies
Extended Time
Small group administration
Alternate location
Word process equipment
Test read
Audiotape/CD test
Other
Other

Other accommodations by test:

If NO, state why the assessment is not appropriate.

Identify the alternate assessment:
MI Access: Grade ______

Functional Independence

Supported Independence

Participation

Standard testing accommodations:
English/Language Arts
Small group administration
Alternate location
Word process equipment
Other
Other

Math
Small group administration
Alternate location
Word process equipment
Test read
Audiotape/CD test
Calculator use
Other
*Indicate how the student will be assessed in social studies:
Alternate district test(s):

Science
Small group administration
Alternate location
Word process equipment
Test read
Audiotape/CD test
Other
Other

SPECIAL TRANSPORTATION: Is special transportation required?
If YES, is a Specially Adapted Bus required
to transport the student?

NO

NO

Social Studies*
Small group administration
Alternate location
Word process equipment
Test read
Audiotape/CD test
Other
Other

YES

YES

Special transportation requirements:
Projected date to reconvene :

IEP Adjourned. Reason:

DATE FOR INITIATION OF PROGRAMS & SERVICES:
MONTH/DAY/YEAR

(All special education programs/services are projected to begin
on this date unless otherwise indicated in the comments section
on page 4.)

ANTICIPATED DURATION OF SERVICE:

Until next IEP
Until date:
The building principal/designated case manager is responsible for implementation of the IEP.
Any participant who disagrees with the team’s determination may indicate the reasons below. A dissenting report attached:
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Yes

No

Acronym Description
ADD
ADHD
AODA
APR
AT
AYP
BIP
CD
CEC
CEIS
CESA
CFR
CIFMS
CREATE
CSHCN
CSPD
DCS
DCTF
DD Council

DHFS
DLSEA
DOC
DPI
EBD
EC
EDGAR
EOCA
ESY
FACETS
FAPE
FBA
FERPA
GLARRC
GPR
IDEA
IEP
LEA
LEP

Attention Deficit Disorder
Attention Deficit Hyperactivity Disorder
Alcohol and Other Drug Abuse
Annual Performance Report
Assistive Technology
Adequate Yearly Progress
Behavior Intervention Plan
Cognitive Disability
Council for Exceptional Children A national organization focusing on issues related to children with
disabilities. There is also a state chapter.
Coordinated Early Intervening Services
Cooperative Educational Service Agency
Code of Federal Regulations
Continuous Improvement and Focused Monitoring System
Culturally Responsive Education for All: Training and Enhancement
Children with Special Health Care Needs, DHS
Comprehensive System of Personnel Development
Division of Community Services, DHFS
Division of Care and Treatment Facilities, DHFS
Developmental Disabilities Council
Department of Health and Family Services. Formerly the Department of Health and Social Services;
as of July 2008, split into the Department of Health Services and the Department of Children and
Families.
Division for Learning Support: Equity and Advocacy
Department of Corrections
Department of Public Instruction
Emotional Behavioral Disability (formerly ED)
Early Childhood
Education Department General Administrative Regulations
Early and Ongoing Collaboration and Assistance This grant no longer exists, but some of the
activities of this project were continued in the REACh grant.
Extended School Year
Family Assistance Center for Education, Training and Support The Statewide Parent Training and
Information Center, funded by the U.S. Department of Education
Free Appropriate Public Education
Functional Behavioral Assessment
Family Educational Rights and Privacy Act
Great Lakes Area Regional Resource Center Now known as the NCRRC. This is now the North
Central Regional Resource Center.
General Program Revenue
Individuals with Disabilities Education Act, the current federal special education law.
Individualized Education Program
Local Educational Agency In Wisconsin, school districts, DHFS, DOC, and non-district charter
schools.
Limited English Proficient

LPP
LRE
NCLB
NCRRC
OCR
OHI
OI
OSEP
OSERS
OT
PLOEP
PPS
PT
RCC
REACh
READS
RSN
RtI
SAP
SBS
SDD
SEA

SEP

SIP
SLD
SPDG
SPP
TBI

Local Performance Plan
Least Restrictive Environment
No Child Left Behind This national legislation reauthorized the Elementary and Secondary
Education Act and has broad implications for the education of all children.
North Central Regional Resource Center Formerly known as the GLARRC.
Office for Civil Rights A part of the U. S. Department of Education responsible for enforcement of
Section 504 of the Rehabilitation Act of 1973
Other Health Impairment
Orthopedic Impairment
Office of Special Education Programs, U. S. Department of Education
Office of Special Education and Rehabilitative Services
Occupational Therapy
Present Level of Educational Performance
Program Participation System The electronic data system used to manage referrals of children from
county Birth to 3 agencies to local educational agencies.
Physical Therapy
Residential Care Center (formerly known as CCI)
Responsive Education for All Children initiative
Reading Evaluation and Demonstration of Success initiative
Regional Service Network
Response to Intervention
School Age Parents
School Based Services (A WMA Service)
Significant Developmental Delay
State Educational Agency In Wisconsin, the Department of Public Instruction.
Special Education Plan The SEP was a district's written plan for the provision of special education
and related services, available for the public to read. See Wisconsin Statutes, section 115.77 (4).
Discontinued as of July 1, 2006; replaced by the local performance plan.
State Improvement Plan The SIP was a statewide plan to improve educational outcomes of children
with disabilities by focusing on collaborative partnerships, supports for learning, and quality staff.
See Section 653 of the IDEA. Replaced in 2005-2006 by the SPP.
Specific Learning Disability (formerly just LD)
State Personnel Development Grant The SPDG replaced the State Improvement Grant (SIG).
State Performance Plan The SPP replaces the SIP beginning with 2005-2006.
Traumatic Brain Injury

Top 10 items you should know about your child’s IEP
If your child is struggling in school because of a learning disability (LD), an Individualized Education Plan (IEP)
might be an option to support his or her K-12 educational needs. Every public school child who receives special
education and related services must have an IEP, and it’s hard to understate just how important this
document is—it’s the cornerstone of a quality education for many students with disabilities. As a parent, you
play a key role at all points in the IEP process, and your knowledge and advocacy can make a big difference in
ensuring your child’s success. As you browse NCLD’s IEP Headquarters and learn more about IEPs, here are ten
points to be sure you take away:
1. Getting an IEP is one step in the special education process.
In order to get an IEP, a child must be evaluated and found eligible for special education services. An IEP
does not automatically follow a LD diagnosis, and not all students with LD will be eligible for an IEP. (If your
child is not eligible for an IEP, a 504 plan may be available for in-school support.)
2. The IEP should contain individualized information about your child and lay out the educational program
designed to meet his or her needs.
By law, the IEP must include certain information about the child and the services and supports the school
will provide. This information covers topics such as current performance, annual goals, special education
and related services, accommodations, participation in state and district-wide tests, needed transition
services, and measured progress. Remember that there is no “standard IEP”—every student has different
needs and should receive a different plan. You can use NCLD’s IEP Checklist to make sure your child’s IEP
includes all necessary components.
3. IEPs are backed by the law.
The Individuals with Disabilities Education Act (IDEA), the key federal education law that serves students
with LD, requires that every child eligible for special education services has an IEP and sets requirements
for the development, review, and revision of the plan. IDEA grants specific rights to parents and students
that you should become familiar with.
4. Parents play a crucial role at all points in the IEP process.
As a parent, you are an important member of your child’s IEP team. You have the right to participate in all
IEP meetings and have input in all educational decisions made for your child. You also have the right to
bring anyone with you to the IEP meeting that you may find helpful in the discussion. From the initial
evaluation to when your child graduates, your active participation will help ensure your child’s IEP is
crafted and implemented in a way that will lead to his or her success. Make sure you fully read and
understand your child’s IEP.
5. IEPs should be results-oriented and time-sensitive.
Your child’s IEP should state measurable annual goals. Reports should include objective measures—like
results gathered by curriculum-based measurement and standardized tests. (Teacher-given grades and
reports are important to consider, but should not be the only measure of progress.) If you’re concerned
that your child is not making progress, don’t hesitate to reach out.
6. Follow-up is key in ensuring proper implementation of the IEP.
Parents often assume that their child’s teachers will know what’s in their child’s IEP—unfortunately, this is
not always the case. It’s important to make an effort to meet with your child’s teachers (including those
who teach special classes like music, art and physical education) and other service providers. There’s
always a chance that something in the IEP will be overlooked or forgotten, so be sure to monitor your

child’s schoolwork, performance on tests, and attitude toward school. Check in with your child and his or
her teachers to make sure that all services and accommodations are being carried out as stated in the IEP.
7. IEPs must be updated and reviewed at least annually.
IDEA requires that the school team (including parents) meet at least yearly to review the IEP and make
changes for the upcoming year. As your child’s challenges, achievements, and needs evolve, his or her IEP
should change to reflect this. While any change to the IEP must be approved by the parents and school,
parents can request the team meet at any time (be sure to make this request in writing). In other words, if
you’re concerned about your child’s progress and think his or her IEP might need to change, you don’t
need to wait until your annual review to discuss the situation.
8. The IEP should include plans for life after high school—long before it’s time to graduate.
IDEA requires that transition services (plans and measurable goals related to post-secondary training,
education, employment, and independent living) be included in a student’s IEP starting at the age of 16.
But it’s often wise to start thinking about transition earlier and many states start this process at age 14.
Students with LD need to start transition planning in middle school because they may need to take specific
classes or courses of study to keep them on a path to achieve their postsecondary goals.
9. Remember that IEPs do not extend to college, post-secondary programs, or the workplace.
The IEP ends at the conclusion of high school, or if the student is going to continue to receive special
education services or supports, at the age of 22 (in most states). IDEA services do not continue into a twoor four-year college or the workplace, and needed accommodations will not be granted automatically. Use
NCLD’s Checklist for Transitioning from High School to College to understand how to prepare for the
transition out of high school.
10. If there is a dispute over an IEP, you have options.
First, learn more about your child’s rights under IDEA and check out NCLD’s IEP Meeting Conversation
Stoppers to learn ways to respectfully but forcefully advocate for your child’s rights in some common
situations. If you continue to disagree with the school district’s assessment or educational program for
your child or believe that the school has violated any IDEA requirements, IDEA provides dispute resolution
options that may be an option for your family. You can always contact your local Parent Training &
Information Center or state education department for more information.

Michigan’s Individualized Education Program (IEP) Model Form
Question and Answer
Section 1: Demographic Information
1. What is the completion date of the Individualized Education Program (IEP)?
The date of the provision of Notice, indicating the district’s offer of a free appropriate public
education (FAPE). [§ 300.503(a)]
2. What dates start and end the 365-day timeline requirement for an annual review IEP?
The date of offer of a FAPE starts the timeline, with one exception. The exception is for initial
IEPs. In the case of an initial IEP, the 365-day timeline starts at the implementation date. In all
cases, the date of the subsequent offer of a FAPE ends the 365-day timeline. [§ 300.324(b)(1)]
3. What date starts the 3-year timeline for the reevaluation IEP?
The timeline starts on the date of the offer of a FAPE for the most recent reevaluation IEP, with
one exception. The exception is for initial IEPs. In the case of an initial IEP, the 3-year timeline
starts at the implementation date.
[§ 300.303(b)(2)]
4. Does every participant invited to an IEP team meeting need to be excused if they are
unable to attend?
No. Only required members of an IEP team meeting need to be formally excused from the
meeting with a documented excusal. [§ 300.321(e)]
5. Must an IEP be completed when a student is determined ineligible for special
education services?
The determination of eligibility is the responsibility of an IEP team. Therefore, an IEP team
meeting must be convened for eligibility to be determined. However, when a student is
determined ineligible for special education services, an IEP team need only complete “Section
1: Demographic Information” of the state model IEP form and provide Notice.
[R 340.1721c; R 340.1721e]
Section 2: Present Level of Academic Achievement and Functional Performance
6. If the IEP team determines there are special factors (positive behavioral
interventions and supports and other strategies because the student has behavior
that impedes learning, Braille instruction because the student is blind or visually
impaired, etc.), but at the time of the IEP team meeting there is not a need to address
these factors during this particular year, must this be documented?
Yes. Documentation of consideration of special factors must be addressed in the special factor
section of the IEP form. There may also be a need to document these special factors on the
Notice form in the section “Options Considered but not Selected.” [§ 300.503(b)(6); §
300.320(d)(2)]
Section 3: Secondary Transition Considerations
7. If there are multiple IEP team meetings over the course of a year, must parent
consent for outside agency participation be obtained/provided for each meeting?
Yes. Consent must be obtained/provided for each and every IEP team meeting, as well as for
each separate activity involving an outside agency representative.
[§ 300.321(b)(1); § 300.321(b)(3)]
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Section 4: Goals and Objectives/Benchmarks
8. Must goals be measurable?
Yes. The federal regulations require goals be measurable. It is permissible for a goal to identify
its measurability through its short-term objectives.
[§ 300.320(a)(2); R 340.1721e(2)(b)]
Section 5: Supplementary Aids and Services
9. May a condition for providing a supplementary aid/service be described as “as
needed”?
No. The condition for supplementary aids and services may never be solely described with “as
needed.” A criteria or condition for determining the need is required.
[§ 300.320(a)(4); § 300.320(a)(7)]
Section 6: Assessment
10.Is MI-Access considered an alternate assessment that requires alignment to goals
and objectives/benchmarks based on academic content standards for the grade in
which the student is enrolled?
Yes. Michigan has two alternate assessments (MI-Access and MEAP-Access). Both require
alignment to goals and objectives/benchmarks based on academic content standards (EGLCEs,
GLCEs, EHSCEs) for the grade in which the student is enrolled. [§ 300.320(a)(2)(B)(ii)]
Section 7: Special Education Services and Programs
11.Do related services count toward the calculation of full time equivalency (FTE)
membership?
No, with the exception of R 340.1755, Early Childhood Special Education Services. For all other
purposes, FTE calculation includes programs only.
[Part B Educational Environments Data Collection for Students Ages 6–21 (Table
3), question 8. What is the difference between “educational environment” and
“placement”?]
12.What is the difference between “instructional time” and “educational environment”?
Instructional time is the actual amount of time a student is receiving instruction in a special
education program, with the exception of early childhood special education services.
Educational environment reflects where the student is sitting during the course of his or her
school day, including related services and programs.
[Part B Educational Environments Data Collection for Students Ages 6–21 (Table
3), question 8. What is the difference between “educational environment” and
“placement”?]
Notice
13.Is an IEP completed at the conclusion of the IEP team meeting?
No. An IEP is completed upon the district’s offer of a FAPE. However, Notice can be provided
immediately upon the conclusion of the IEP team meeting. [§ 300.503(a)]
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A
Students Guide
to the IEP

by
Marcy McGahee-Kovac

2nd Edition, 2002
A publication of NICHCY
The National Information Center for
Children and Youth with Disabilities
P.O. Box 1492
Washington, DC 20013
www.nichcy.org
1  800  695  0285

The Student’s Guide series is written especially for students with disabilities. A Student’s Guide to the IEP is
the first in the series. You may also be interested in A Student’s Guide to Jobs. We welcome your comments
and encourage you to suggest future topics for the series. Please share your ideas with our staff by writing
to the Editor.

Second Edition, 2002

The Student’s Guide package includes this printed student booklet; a technical assistance guide for parents,
transition specialists, and others interested in helping students get involved in developing their IEPs; and
an audiotape featuring students, their parents, and school staff who share their stories about student
participation in writing the IEP.
The guides and the tape are copyright free. Readers are encouraged to copy and share these materials, but
please credit the National Information Center for Children and Youth with Disabilities (NICHCY).

NICHCY: 1-800-695-0285
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A Student’s Guide to the IEP (2nd Ed.)

Welcome to Your IEP!!
This guide will tell you:
T what an IEP is
T why you need to be part of your IEP team
T how to help write your IEP
T and much, much more!!

Table of Contents
What is an IEP?

4

How do I develop my IEP?

6

What to do before the IEP meeting 6
Writing the IEP

7

Getting ready for the IEP meeting

9

Participating in the IEP meeting

10

After the IEP meeting

11

Being a part of the team that writes your IEP
is an exciting, important thing to do.
Its your educationbe in on planning it!
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NICHCY: 1-800-695-0285

What is an IEP?
1

What is an IEP?
IEP stands for Individualized Education Program (IEP). The IEP is a written document that
describes the educational plan for a student with a disability. Among other things, your IEP talks
about your disability, what skills you need to learn, what you’ll do in school this year, what
services your school will provide, and where your learning will take place.

2 Why Do Students With Disabilities Need an IEP?
First, it’s the law. The Individuals with Disabilities Education Act (IDEA) requires each student
with disabilities who receives special education services to have an IEP —an educational program
written just for him or her.
Second, the IEP helps the school meet your special needs. It also helps you plan educational goals
for yourself. That is why it is called an IEP—because it is an individualized education program.

3

What is the Purpose of an IEP?
The purpose of the IEP is to make sure that everyone—you, your family, and school staff—knows
what your educational program will be this year.

4 Where is the IEP Developed?
The IEP is developed during an IEP meeting. The people who are concerned with your education
meet, discuss, and develop your IEP goals for the next year.

5 Who Comes to the IEP Meeting?
Certain individuals will help write your IEP. We’ve listed these below. Some are required by law
to come to the meeting. (In the list below, we’ve written these people in bold letters.) Others, such
as you and your parents, must be invited to take part in the meeting. It’s your choice to attend or
not. (We’ve listed these people without any bolding of the letters.) All of the people listed below
work together as a team to write your IEP. So—who might you see at the meeting?
• You
• Your parents
• At least one of your regular education teachers, if you are (or may be) taking part in the

regular education environment

NICHCY: 1-800-695-0285
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• At least one of your special education teachers (or special education providers)
• Someone who can talk about your evaluation results and what they mean, especially what

kind of instruction you need
• Someone from the school system who knows about special education services and educating

students with disabilities and who can talk about what resources the school system has—this
person may be your principal, a school counselor, or someone else from the school system
• People from transition service agencies (such as vocational rehabilitation), if you’re going to

be talking about what you plan to do after leaving high school and what you need to do now
to get ready
• Other people who know you—your strengths and needs—very well and who can help you plan

your educational program

6 How Often is the IEP Meeting Held?
The law requires that your IEP is reviewed and, if necessary, revised at least once a year. This
means attending at least one IEP meeting each year. However, you, your parents, or the school can
ask for more IEP meetings, if any of you think that it’s necessary to take another look at your IEP.

7 How Long Does an IEP Meeting Last?
Approximately 30 minutes to 1 hour.

8 Why Should I Participate in the IEP Meeting?
It’s your educational program everyone will be discussing in the meeting. Your opinions are an
important part of this discussion.

9

What Should I Do if I Want to Help Develop my IEP?
There are five basic steps:
1. Talk to your parents and teachers.
2. Review last year’s IEP.
3. Think about your strengths and needs in school.
4. Write your goals for this school year.
5. Practice what you want to say at the meeting.
More details on these steps are given in this booklet. Keep reading!

A Student’s Guide to the IEP (2nd Ed.)
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How Do I Develop My IEP?
What to Do Before the IEP Meeting

Sections of the IEP

Tell your family and teachers that you
are interested in participating in your
next IEP meeting. It is important that
you have the support of your parents and
teachers, because they will play a major role
in helping you.

1

2

By law, your IEP must include certain information
about you. This information is usually organized
into the sections listed below. Your new IEP will
also have these sections or information.
• Present levels of educational performance: This

section includes precise information about how
you are doing in school and sometimes in other
aspects of your life

Ask your parents or teachers when
your next IEP is due to be reviewed.
Write the date below.

• Goals for the year, broken down into short-term

objectives or benchmarks

Next IEP Date:

• What special education and related services the

school will provide to you

____________________________

• An explanation of how much of your school day

3

(if any) you will spend not participating with
children without disabilities in the regular class
and other school activities

Ask your parents or teachers for a
copy of your current IEP.

• The modifications you will need when state or

district-wide tests are given, or an explanation
of why taking these tests is not appropriate for
you; if you won’t be taking these tests, then your
IEP must say how you will be tested instead

Read your IEP carefully. The IEP has
different sections. These sections are
listed in the box on the right. Look at
the information in the box. Look at your IEP.
Can you find the different sections or this
information in your IEP?

4

• When and where the school will start providing

services to you, how often the services will be
provided, and how long the services are expected
to last
• How the school will measure your progress

toward your goals and how the school will tell
your parents about your progress

Ask your parents or teachers to explain
5 what is written in your IEP,
section-by-section. Ask
questions. Make sure you
understand the sections and
information in your IEP.

• The transition services you need to get ready for

life after finishing high school

One final note about what’s on your IEP:
• If your state transfers rights to young people
when they reach the age of majority, then at least
one year before that time your IEP must state
that you have been told about any rights that
will transfer to you.

NICHCY: 1-800-695-0285
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Writing Your IEP

5

You’ll need several sheets of clean paper,
and a pencil or pen. (If you like using a
computer, that’s fine, too. So is a tape
recorder! You can also have a friend take notes
for you.)

1

2

What are your strengths and needs in each
class or subject? Make a list. This can be
hard to do. Here are some
suggestions to help you:

• Start with clean sheets of

paper. Title one sheet
“Strengths” and another
sheet “Needs.”
• Ask yourself the questions

Start by describing your disability.

on the next page (see the box).
These can help you think about your strengths
and needs. Write your ideas down on your
“Strengths” and “Needs” worksheets.

What is your disability called?
How does your disability affect you in school
and at home? (For example, what things in
school are harder because of your disability?)

Hints: If you’re not sure how to answer a
question, look at the examples given. Also,
think about what the students on the tape had
to say. How did they describe their strengths
and needs? What accommodations did they
ask for? What did they say they needed to
work on in school?

What do you think is important for others to
know about your disability?
If you aren’t sure what to say, think about what
the students on the tape had to say. How did
they describe their disabilities?

Look at your old IEP goals (including the
short-term objectives or benchmarks). Do
you think you have met those goals and
objectives/benchmarks? (This means you can do
the things listed there.) Put a check next to the
goals and objectives you have met.

3

4

What goals and objectives/benchmarks
have you NOT met? Write these down on
paper. They may be important to include
in your new IEP.

Show the goals in your old IEP to your
parents and your teachers. Do they think
you have met these goals? What goals
haven’t you met? Add their ideas to the list you
started in Step 4 above.

6

7
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Ask your teachers what they believe your
strengths and needs are in each class or
subject. Write their ideas down.
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Develop new goals and objectives/benchmarks for this year, using the list of
strengths and needs you and your parents
and teachers developed.

9

Describe the accommodations you may
need in each class to meet these new goals
and objectives. (See page 10 for a list of
common accommodations.)

10

Think about your plans for the future and
what you’ll do after you’ve finished high
school. Talk with your parents and teachers about what you should be doing this
year to get ready. This is called transition
planning.

11

Work with your parents and teachers to
write a draft IEP document that includes
all the information above. Make a copy
for yourself to take to the IEP meeting.
Make copies for everyone else who will be
at the meeting.

Ask Yourself...
• What classes do you take? Make a list.

• What accommodations would help you do

better in this class?

• Which is your best class?

Look at the list of accommodations on
page 10. Write down the ones you think
would help you in this hard class.

• What can you do well in this class?

These are your strengths. (Example: read,
write, listen, work in groups, work alone,
draw, do your homework...)

• What do you need to work on in your other

classes?

• What helps you do well?

Go class by class and make a list of what is
hard for you in each one. Be specific—for
example, in math class, you might find
“fractions,” “word problems,” or some
other math skill very difficult.

These can also be your strengths.
(Examples: Your interest in the subject,
your memory, patience, determination,
effort, the help of others (what, specifically?), the way the teacher presents new
information...)

• What accommodations would help you in each

class?

• What class is hardest for you?

For each class, list what accommodations,
if any, would help you.

• What’s the hardest part of this class for you?

These are the areas you need to work on
during the school year. (Examples: Paying
attention, reading the book, listening,
staying in the seat, remembering new
information, doing homework, doing work
in groups...)

NICHCY: 1-800-695-0285
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Getting Ready for the IEP Meeting

• list your educational goals and objectives/

benchmarks

1

Talk to your special education teacher or
regular education teacher about setting a
time, date, and place for the IEP meeting.
Make a list of who should be there.

• talk about your transition plan for the future.

It’s also a good idea to practice what you
want to say. Practice with your parents, a
classmate, or a teacher. [Parents need to
know what your goals are before the meeting, so
they can support your decisions.]

4

2

Once the meeting is set, send everyone on
your list an invitation like the example
below.
An Invitation
Please come to my IEP meeting and
share your ideas.
Date: Wednesday, October 23rd
Time: 2:30 p.m.
Place: Meeting Room 4
Signed,
Your name

One week before the IEP meeting, you may
wish to send out reminders to the people
who will be attending: your parents,
teachers, principal, and others who have been
invited. The note can be simple, such as the
example below.

p.s. If you cannot attend this meeting,
please let me know when we can meet
to talk about my IEP. Thank you.

3

5

To get ready for your IEP meeting, it’s a
good idea to think about what you want to
say. At the meeting, you want to be able
to:

Just to Remind You...
I’m looking forward to seeing you
at my IEP meeting.

• describe your disability
• talk about your strengths and needs

Wednesday, October 23rd
2:30 p.m., Meeting Room 4

• describe your learning style (how you learn

best and what gets in the way of your learning)

Signed,
Your name

• tell team members the accommodations you

need and why you need them
• describe any medications you are taking or

medical needs you have (if you wish to share
this information)

A Student’s Guide to the IEP (2nd Ed.)
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Participating in Your IEP Meeting

1

Make sure everyone knows each other. You
may want to introduce them or have them
introduce themselves.

2

Speak up and maintain good eye contact.

List of Accommodations
Test Taking Accommodations

Section 504 of the Rehabilitation Act of 1973
is another important federal law for people
with disabilities. This law states that reasonable accommodations must be made. But
what are reasonable accommodations?

• Extended time on test
• Take test in quiet area
• Have test read to you

Reasonable accommodations are things the
school or your teacher can do to make it easier
for you to learn—adapting or adjusting what
you’re learning or how they’re teaching.

• Take test orally

Additional Accommodations

Some common accommodations schools
make for students with disabilities are listed
below.

• Use textbooks-on-tape
• Have extra set of books for home and

school
Note-taking Accommodations

• Restroom use (medical accommodations)

• Use a tape recorder in the classroom

• Use a calculator or dictionary in class

• Use another student’s notes

• Have additional time to get from class to

class

• Have a notetaker in the class

• Have seating in front of class

• Use teacher’s notes

• Have extended time to take PSAT or SAT

• Use computer or typewriter

NICHCY: 1-800-695-0285
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After the IEP Meeting

Talk about the things you practiced,
including:

• your disability

1

Ask for a copy of the final IEP document.
Go over it to be sure you understand what
it says.

2

Keep this copy of the IEP, so you can look
over it whenever you need to.

3

Work to accomplish the goals and
objectives/benchmarks in your IEP.

• the strengths and needs you have in each of

your classes
• your learning style
• the accommodations you need and why you

need them
• your goals and objectives for the next year
• your transition plans for the future.

4

Ask for additional suggestions and
comments on your IEP content.
Be sure everyone has a chance to talk and
share their ideas.

5

Listen to ideas and suggestions from the
other IEP team members. If you don’t
understand something, ask for an
explanation.

Review your IEP throughout the year.
If anything needs to be changed—for
example, you’ve met goals in a class and
want to write new goals, or you need more help
with a subject—ask your special education
teacher, your regular education teacher, or your
parents to schedule another IEP meeting.

4

A Final Word...

Share your feelings about the goals and
6 objectives the other team member suggest.
Try to come to agreement about what
goals and objectives are important to list in your
IEP. (If you cannot finish in the time you have,
set a time and date for another meeting.)

You have planned for your high school
education and thought about your future.
It begins today. Good luck!

Write down (or have
someone else write
down) everything
that’s been decided, so that
a final IEP can be written.

7

8

When the meeting is over, thank everyone
for attending.

A Student’s Guide to the IEP (2nd Ed.)
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The Law
The Individualized Education Program (IEP) team shall consider
assistive technology (AT) as part of the IEP process.
Assistive technology is defined in the federal Individuals with Disabilities
Education Act (IDEA) to include:
• Devices―any item, piece of equipment, or product system that is used
to increase, maintain, or improve the functional capabilities of a child
with a disability (excludes a medical device that is surgically implanted, or the
replacement of such device).
• Services―directly assists a child with a disability in the selection, acquisition,
or use of an assistive technology device.

Consideration in the IEP
The IDEA requires that AT be considered for all students within the development
of the IEP. There are many processes to follow, keeping in mind the following:
Questions to consider for each area of concern include―
• What specific tasks in this area are difficult or impossible to achieve at this
time at the expected level of independence?
• What accommodations and tools are currently being used to lower barriers?
• Are there continuing barriers when the student attempts the task?
AT may be necessary for students to complete expected tasks successfully.
There are no state or national standards for an AT specialist or assessment.
District policies and procedures regarding AT vary across the state but they must
be in compliance with the law and ensure students with disabilities are provided
a free appropriate public education (FAPE).

Providers of Assistive Technology
If AT is necessary, the district must provide the devices and/or services.
The IEP team determines whether AT is necessary for a student’s FAPE through
the consideration process. The district is responsible for ensuring the necessary
AT is made available to the student, regardless of cost. There is a wide variety of
AT ranging from no/low-tech to high-tech. AT can be a simple, easily affordable
device or service.
Michigan’s public local and intermediate school districts considering AT for
students have access to the Michigan’s Integrated Technology Supports (MITS)
Lending Library. Devices can be borrowed for trial periods of up to eight weeks in
length. This trial period allows the IEP team to evaluate the effectiveness of AT
before investing in a purchase.

Documentation in the IEP
Any AT determined necessary through the consideration process must be
documented in the IEP. This can be documented in Special Education Program
Goals and Objectives, Supplemental Aids and Services, and Related Services.
Documentation must also be made if AT is unnecessary.
Additionally, documentation of progress on goals and access to/progress in
general education settings as a result of the implementation of the AT must be
reported in progress reporting throughout the school year, as mandated in the
IEP process.
If indicated by the IEP team, the AT device must be allowed to go home with the
student to address educational goals and objectives. The IEP team may agree to
appropriate alternatives that allow the student to perform the activities at home
(e.g., a student requiring a computer at school for writing may have the option
of dictating assignments at home). Decisions regarding appropriate devices must
be made on an individual basis.

AT is an Ongoing Process
For IEP teams to continue making informed decisions, the effectiveness of AT
must be continuously assessed. Ongoing data collection is critical. Data should
be gathered around the impact of AT. Did it help the student to achieve goals/
objectives and did it improve access to and progress in the general education
curriculum?
IEP teams must consider the use of AT at least yearly during the IEP team
meeting. However, schools and parents should not necessarily wait for the IEP
team meeting to reassess the use and effectiveness of the AT. If the student is
unable to access or make progress in the general education curriculum, the IEP
team should reconvene to amend the current IEP and determine appropriate
solutions. Changes to skills, environments, and technology should prompt IEP
teams to review the effectiveness of the AT in use by the student.

Who Is Responsible?
AT is everyone’s responsibility.
It is important to have at least one member of the IEP team with considerable
knowledge about AT. The Michigan Administrative Rules for Special Education
(MARSE) also indicate that all professionals holding a degree in special education
have the necessary knowledge, understanding, skills, and attitudes for effective
practice related to using assistive technology to improve student outcomes.
The content for this document was provided by Michigan’s Integrated Technology Supports (MITS).
Contact MITS for questions or more information on assistive technology.
Web: http://mits.cenmi.org • Email: info@mitsweb.org • Phone: (517) 908-3930
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An Overview of IDEA Parent Guide

In 1975, Congress first recognized the need to provide a federal law to help ensure that local schools would serve the
educational needs of students with disabilities. The law they originally passed was titled the Education for All
Handicapped Children Act. That first special education law has undergone several updates over the past 30 years. In
1990 the law got a new name—The Individuals with Disabilities Education Act, or IDEA. The most recent version of
IDEA was passed by Congress in 2004. It can be referred to as either IDEA 2004 or IDEA.
IDEA gives states federal funds to help make special education services available for students with disabilities. It also
provides very specific requirements to ensure a free appropriate public education (FAPE) for students with
disabilities. FAPE is the protected right of every eligible child, in all fifty states and U.S. Territories.
Today, more than 6 million school-age children in the United States receive special education services. Almost half—
some 2.4 million—are students identified with a specific learning disability.
Federal Regulations
In addition to the federal law passed by Congress, the U.S. Department of Education is required to provide states with
federal regulations that further define the meaning of the law including many of the important changes. These
regulations also provide guidance to states as to how the law is to be interpreted and carried out in schools. Final
federal regulations were published in August 2006 and became effective on October 13, 2006.
Information in this guide is based on both the IDEA 2004 law and federal regulations.
State Special Education Regulations
As part of their responsibilities required by IDEA, every state must issue state rules or regulations that provide
guidance on the implementation of IDEA within the state. At a minimum, state regulations must provide all of the
protections contained in IDEA. Some states have additional regulatory requirements that go beyond IDEA. Therefore,
while the information in this guide reflects the basis requirements of IDEA, it is critical that parents obtain a copy of
their state special education regulations and understand the additional requirements they contain. So, consider the
information in this guide only half of your information source.
State Resources
Parents are urged to keep in close contact with resources that can provide them with accurate and up-to-date
information about their state’s special education regulations and procedures. Recommended resources include:
Parent Training and Information Centers.
Every state has at least one Parent Training and Information Center (PTI). These centers are a required part of IDEA.
Their primary purpose is to provide parents with timely information about special education, including state specific
information, so that they may participate effectively in meeting the educational needs of their children. In addition to
the PTI, many states also have Community Parent Resource Centers (CPRC) that are designed to serve the needs of
low-income parents, parents of children with limited English proficiency and parents with disabilities. To locate the PTI
and CPRC that serve your state or community, visit www.parentcenternetwork.org.
State Education Departments.
Every state has an agency responsible for the supervision of public education. Many states offer handbooks or guides
to help parents understand special education state policies and procedures. Be sure to check with your state’s
education department for helpful information and resources. Complete information on contacting your state’s
education department is available at wdcrobcolp01.ed.gov/Programs/EROD/org_list.cfm?category_ID=SEA
Using this Guide
This Parent Guide is designed to give you a brief yet helpful understanding of IDEA 2004. It provides basic
information on the most important aspects of the law and also highlights major changes contained in IDEA 2004.
When you see

[New] it indicates a change or new provision made in the most recent update to IDEA.

This guide takes you through the special education process—a process that is the same regardless of your child’s
particular difficulties or disabilities. Along the way, special emphasis is placed on the category of specific learning
disability—only one of the thirteen disability categories defined by IDEA. Throughout this guide you will find:
Parent Perspectives—brief personal stories that relate the experiences of parents like you.
Terms—important words and terms that are listed at the beginning of each chapter. A complete listing is available in
the Terms to Know section.
Tools—helpful information and practical materials for parents such as Checklists, Sample Letters, Charts, and
Questions to Ask.

Throughout this guide, these important terms are used:
Parent.
The term “parent” is used to refer to a natural or adoptive parent, an individual acting in place of a natural
or adoptive parent (such as a grandparent), a foster parent, a guardian or a surrogate parent.
School district.
The terms “school district” and “school” are used interchangeably to refer to the entity that has legal
authority, control and responsibility for public education in a city, county, town (or combination of these),
or other subdivision of a state. Depending on the size of your school and school district, you might find
yourself dealing with someone at your local school or at a district-level office regarding special education
matters.
Special education.
The term “special education” means specially designed instruction, at no cost to parents, to meet the
unique needs of a child with a disability. Depending on your child’s needs as well as the state, school
district and local school policies, special education services may be offered in a variety of ways and in a
variety of settings.
As you will discover, special education is complex—full of confusing terms, rigid timelines, and
complicated decisions. However, IDEA makes it clear that parents are full and equal partners with
schools in determining and meeting the needs of a student with a disability. So be sure to approach your
child’s educational needs with a sense of equality and confidence. In your advocacy, treat others with
respect and expect the same in return.

Some Quick Tips Before Starting Out
Get organized.
You will need to organize your child’s educational records in order to work effectively with school
personnel. Throughout this guide you will find helpful tips on the records you need to maintain.
Ask questions.
Don’t be afraid to ask, ask and ask again. Understanding the special education process will help you to
be the best advocate for your child. Take full advantage of all the resources and information available to
you.
Network.
Find local organizations that will offer you the opportunity to talk with other parents who have children
receiving special education. The local policies and practices of your local school district are a big part of
what you will experience. The people who make important decisions about those policies and practices
are important to know, too. So finding other parents to talk to and learn from is critical to your advocacy.
Local or state chapters of disability-related organizations and your local PTA or other parent-teacher
organization are just a few places to start.
Remember: Regardless of where you might be in the special education process, it’s best to read this
guide from beginning to end. That way, you’ll gain an understanding of the process and how all its pieces
fit together.
Also, remember that this guide was created to provide a basic understanding of the key requirements of
IDEA. The information presented in the IDEA Parent Guide is not legal advice and should not be used as
a legal resource.

Communication Log
Date:
Type:
Attendees:

(phone, person, email, etc)

Topic:
Notes:

Date:
Type:
Attendees:

(phone, person, email, etc)

Topic:
Notes:

Date:
Type:
Attendees:

(phone, person, email, etc)

Topic:
Notes:

Date:
Type:
Attendees:
Topic:
Notes:

(phone, person, email, etc)

STUDENT’S NAME 101
2013-2014 School Year / School / Grade
Confidential— for teachers and staff only

Dear teachers:
XX is looking forward to having all of you for teachers this year. I wanted to share some information about him in the
hopes that it helps you in the classroom.
Family
Home in Troy
Mom – X
Stepdad – X
Siblings - x
Interests
X
X
X
X
X
X
X
X
Strengths
X
X
X
X
X
X
Challenges
X
X
X
X
X
X

STUDENT’S NAME 101
Academics
Math Reading –
Writing –
Science Xx
Diagnosis
Diagnosed xx/xxxx
X
X
What is Asperger's?
Asperger’s Syndrome is a neurological disorder on the autism spectrum that affects peer social interaction and
communication. Individuals with AS have rigidity of thinking, heightened sensitivity to noise and crowds, poor
understanding of facial expressions, and tendencies toward isolation. Students with AS have trouble with auditory
instructions and keeping themselves organized. They are reluctant to accept change and can be inflexible in thought.
AS students do best in an environment that is structured, patient, and supportive, as well as calm and specific.
Making friends is very difficult because an individual does not understand the social nuances necessary to do so. AS
students find it challenging to work in groups.
Suggested Resources
“The Complete Guide to Asperger’s Syndrome” by Tony Atwood
“School Success for Kids with Asperger’s Syndrome” by Stephan M. Silverman, Ph.D.. & Rich Weinfeld
“Asperger Syndrome—What Teachers Need to Know” by Matt Winter
“Look me in the Eye: My Life with Asperger’s” by John Elder Robison (memoir)
Important IEP Notes
X
X
X
Tips for Teachers
X
X
X
X
X
X
X
X
X
Please feel free to contact me at any time with any questions / comments / issues.
Parent’s Name
248.xxx.xxxx cell
Email address

What to Bring to the IEP Meeting
Use this handy checklist to get organized for your next IEP meeting. Here are things you may want to
prepare and take to the meeting:
Notes, Lists and Suggestions
How your child seems to be doing in school and how he feels about classes
Your child’s strengths and weaknesses—academically, socially and physically
Your child’s activities and notes on how he interacts with others outside of school
Strategies that do or don’t seem to be working at home
Accommodations you propose
New or updated annual goals you propose for the IEP
What you want to learn at the IEP meeting, including questions about special education services your
child may be receiving
Documents and Reports About Your Child
The current IEP
Reports of progress toward annual goals in the current IEP
Recent class papers, tests and report cards
Results of your child’s most recent evaluation(s), including those conducted by professionals not
employed by the school (such as a pediatric neurologist or other doctors)
A recent photo of your child (if your child is not attending)
Other Items to Consider
Tape recorder if you’ll be recording the meeting
A notebook and pen to take notes
Assistive technology tools or apps you plan to demo
A short bio for any guests you’ll introduce at the meeting
A folder to keep important documents received during the meeting—be sure to request a copy of any
documents you sign during the meeting

IEP Meeting Tracker / Notes
Date

Item & Date Discussed

Accepted/ Reason Item was Accepted
Next Actions Needed
Rejected
12/12/2012 Asked IEP tem to start speech Accepted IEP Coordinator said JT
Follow up with speech
therapy for JT at school
qualifies due to recent testing therapist next month

Responsible
Person
Me

Resolution of the Item
Speech Therapist will begin
therapy 4/7/12

IEP Meeting Tracker / Notes
Date

Item & Date Discussed

Accepted/
Rejected

Reason Item was Accepted

Next Actions Needed

Responsible
Person

Resolution of the Item

IEP Meeting Tracker / Notes
Date

Item & Date Discussed

Accepted/
Rejected

Reason Item was Accepted

Next Actions Needed

Responsible
Person

Resolution of the Item

IEP Accomodations
Date

Item & Date Discussed

Time, Frequency, Conditions,
Circumstances
Ongoing Instruction and Assessment

Curriculum Supports and Adjustments

Environmental Supports / Modifications

Other Supports

Setting / Location

Accepted/
Rejected

Common Modifications and Accommodations
By NCLD Editorial Team
Presentation accommodations allow a student to:
Listen to audio recordings instead of reading text.
Learn content from audiobooks, movies, videos and digital media instead of reading print versions.
Work with fewer items per page or line and/or materials in a larger print size.
Have a designated reader.
Hear instructions orally.
Record a lesson, instead of taking notes.
Have another student share class notes with him.
Be given an outline of a lesson.
Use visual presentations of verbal material, such as word webs and visual organizers.
Be given a written list of instructions.
Response accommodations allow a student to:
Give responses in a form (oral or written) that’s easier for him.
Dictate answers to a scribe.
Capture responses on an audio recorder.
Use a spelling dictionary or electronic spell-checker.
Use a word processor to type notes or give responses in class.
Use a calculator or table of “math facts.”
Setting accommodations allow a student to:
Work or take a test in a different setting, such as a quiet room with few distractions.
Sit where he learns best (for example, near the teacher).
Use special lighting or acoustics.
Take a test in small group setting.
Use sensory tools such as an exercise band that can be looped around a chair’s legs (so fidgety kids can kick it
and quietly get their energy out).
Timing accommodations allow a student to:
Take more time to complete a task or a test.
Have extra time to process oral information and directions.
Take frequent breaks, such as after completing a task.
Scheduling accommodations allow a student to:
Take more time to complete a project.
Take a test in several timed sessions or over several days.
Take sections of a test in a different order.
Take a test at a specific time of day.
Organization skills accommodations allow a student to:
Use an alarm to help with time management.
Mark texts with a highlighter.
Have help coordinating assignments in a book or planner.
Receive study skills instruction.
Assignment modifications allow a student to:
Complete fewer or different homework problems than peers.
Write shorter papers.
Answer fewer or different test questions.
Create alternate projects or assignments.
Curriculum modifications allow a student to:
Learn different material (such as continuing to work on multiplication while classmates move on to fractions).
Get graded or assessed using a different standard than the one for classmates.
Be excused from particular projects

Creating S.M.A.R.T. Goals
Specific
Measurable
Attainable
Realistic
Timely
Specific: A specific goal has a much greater chance of being accomplished than a general
goal. To set a specific goal you must answer the six “W” questions:
*Who:

Who is involved?

*What:

What do I want to accomplish?

*Where:

Identify a location.

*When:

Establish a time frame.

*Which:

Identify requirements and constraints.

*Why:

Specific reasons, purpose or benefits of accomplishing the goal.

EXAMPLE: A general goal would be, “Get in shape.” But a specific goal would say, “Join a
health club and workout 3 days a week.”

Measurable - Establish concrete criteria for measuring progress toward the attainment of each
goal you set.
When you measure your progress, you stay on track, reach your target dates, and experience
the exhilaration of achievement that spurs you on to continued effort required to reach your
goal.
To determine if your goal is measurable, ask questions such as……
How much? How many?
How will I know when it is accomplished?

Attainable – When you identify goals that are most important to you, you begin to figure out
ways you can make them come true. You develop the attitudes, abilities, skills, and financial
capacity to reach them. You begin seeing previously overlooked opportunities to bring yourself
closer to the achievement of your goals.
You can attain most any goal you set when you plan your steps wisely and establish a time
frame that allows you to carry out those steps. Goals that may have seemed far away and out
of reach eventually move closer and become attainable, not because your goals shrink, but
because you grow and expand to match them. When you list your goals you build your selfimage. You see yourself as worthy of these goals, and develop the traits and personality that
allow you to possess them.

Realistic- To be realistic, a goal must represent an objective toward which you are both willing
and able to work. A goal can be both high and realistic; you are the only one who can decide
just how high your goal should be. But be sure that every goal represents substantial progress.
A high goal is frequently easier to reach than a low one because a low goal exerts low
motivational force. Some of the hardest jobs you ever accomplished actually seem easy simply
because they were a labor of love.

Timely – A goal should be grounded within a time frame. With no time frame tied to it there’s
no sense of urgency. If you want to lose 10 lbs, when do you want to lose it by? “Someday”
won’t work. But if you anchor it within a timeframe, “by May 1st”, then you’ve set your
unconscious mind into motion to begin working on the goal.
Your goal is probably realistic if you truly believe that it can be accomplished. Additional ways
to know if your goal is realistic is to determine if you have accomplished anything similar in the
past or ask yourself what conditions would have to exist to accomplish this goal.
T can also stand for Tangible – A goal is tangible when you can experience it with one of the
senses, that is, taste, touch, smell, sight or hearing.
When your goal is tangible you have a better chance of making it specific and measurable and
thus attainable.

My SMART Goals Worksheet
Example goal: By the end of the semester, I want to become good enough at note taking to rely on
my notes for tests.
Steps I will take to reach this goal:
1. Ask my teacher if I can use my computer or AlphaSmart in class to take notes.
2. For two weeks, record my social studies class and work on notes at home.
3. Have my teacher look over these notes and give me feedback.

Goal:
Steps I will take to reach my goal:
1.
2.
3.
Goal:
Steps I will take to reach my goal:
1.
2.
3.
Goal:
Steps I will take to reach my goal:
1.
2.
3.
Goal:
Steps I will take to reach my goal:
1.
2.
3.
Goal:
Steps I will take to reach my goal:
1.
2.
3.

Student Signature

Date

Parent Signature

Date

GUIDE TO COMPLETION OF THE ANNUAL GOALS AND INSTRUCTIONAL OBJECTIVES
1.

2.

3.

Select at least one annual goal for each deficit area
as identified in the Present Level of Educational
Performance statements. The annual goals must
meet the student's needs which are a result of the
disability. These goals will enable the student to
be involved in and progress in the general curriculum.
Select sufficient IO’s under each annual goal to direct
your teaching and provide the focus for the student’s
program for the next year. There must be at least two
objectives for each goal.

EVALUATION PROCEDURES
1. Systematic Observation
2. Informal Test
3. Formal Test
4. Report Card
5. Completion
6. Other: specify __________

SCHEDULE
A. Weekly
B. Monthly
C. Quarterly
D. 5x/year
E. Other:

5.

6.

7.

2.

If the IO includes two sets of choices, the 1st set is separated
by slashes and the 2nd set appears after a colon and is
separated by commas. Circle one or more choices in each set.
Examples:
Use utensils / appliances: with supervision, without
supervision.
Reduce verbally / physically disruptive behavior toward:
adults, peers.

If the IO’s include three sets of choices each item in the 3rd set
will have a box in which to place a check.
Examples:
While on stomach learn / maintain: movement, control of;

3.

a Trunk

a Arms

Legs.

Recognize / recall : common sight words critical sight words,

COLUMN/TITLE CODES: C=Criteria M=Measurement
E=Evaluation Procedures S=Schedules

Enter the code for the selected
criteria in the first column immediately following the IO.
Enter the measurement in the second
column, e.g. 80(%), ¾ (3 times out of
4 trials), “B”.
Enter the code for the selected
evaluation method in the third
column.
Enter the code for the evaluation
schedule in the fourth column. You
must select a code with at least as
many evaluations as the number of
times you will report progress to
parents, as indicated on p.3 of the
IEPT Report.

If the IO includes only one set of choices, they are separated
by slashes. Circle one or more.
Examples:
Discriminate between colors / shapes / letters /
numerals.
Recognize / use abbreviations.

Annual goals and instructional objectives must
be reviewed on an individual basis and revised
at least annually at IEPT meetings.

CRITERIA
A. % of time
B. % on test
C. __ times out of __ trials
D. developmental/grade level
E. grade
F. other: specify_____________

4.

1.

a Colors
a Days of week

a Numbers

Dolch list

Months
a Survival words

CME S
B 80 2 B

4.

C 3/4 1 A
D 2nd 3 C

Methods of documenting how the evaluation procedures
are completed is the responsibility of the teacher.
Although the rules indicate the teacher is not responsible
for the student learning, the teacher is responsible for
attempting to teach the child and documenting that they
are teaching what the IEPT indicates the student needs to
learn.
To be efficient many of the IO’s include more than one
step in the learning process and a series of choices.
When this occurs you will need to use the following
procedures to complete those IO’s.

Occasionally you will see a short blank line within the IO.
You will need to determine an appropriate number to fill in
based on the content of the IO.

Examples:
Count from 1 to 10 by rote / using objects.
Follow related / unrelated directions with 3 components.
5.

Some IO’S include longer blank lines so you may fill in
other choices.
Examples:
Use resources available in school: support services/counselor/
resource center/library/technical aide.
Meet the minimum requirements of the math course,
Basic Math Skills.
6.

7.

If an IO which included choices is selected and no
choices are indicated, it is expected that all items in
the IO will be taught.
A blank page is available to write AG's and IO’s not
included in the preprinted pages.

SCHOOL DISTRICT
SECTION III: ANNUAL GOALS AND SHORT TERM OBJECTIVES
EVALUATION PROCEDURES
SCHEDULE
1. Systematic Observation
A. Weekly
2. Informal Test
B. Monthly
3. Formal Test
C. Quarterly
4. Report Card
D. 5x/year
5. Completion
E. Other:
F. other: specify_____________ 6. Other: specify _________________

Student Name:______________________ CRITERIA
A. % of time
Teacher:__________________________ B. % on test
Program:__________________________ C. __ times out of __ trials
D. developmental/grade level
Date:____________________
E. grade

COLUMN/TITLE CODES: C=Criteria M=Measurement E=Evaluation Procedures S=Schedules

LANGUAGE ARTS
READING
AGI
The student will develop / increase phonetic /
word analysis and synthesis skills.

CM ES

CME S

9.

Instructional Objectives:
1.

Utilize directionality with printed material, (e.g.
up, down, right, left).
2. Discriminate between: colors/shapes/letters/
numerals.
3. Identify/recall: colors, shapes, letters, numerals.
4. Identify: initial/medial/final consonants/consonants
blends.
5. Identify/recall words that rhyme.
6. Identify/recall: short vowels, long vowels, vowel
combinations.
7. Blend sounds into words.
8. Identify/recall base words and endings.
9. Select and form: words from root/plurals/
compound word families.
10. Use syllabication generalizations to decode words.

10.
11.
12.
13.

14.
15.
16.
17.

18.
19.

AGII

The student will develop / increase vocabulary
and word recognition skill.s

Instructional Objectives:
1. Recognize personal vocabulary: name / address
(number and street) / birthdate.
2. Recognize / recall: common sight words, critical
Numbers
sight words: Colors
Months
Dolch list
Days of the week
Survival words.
3. Use contextual clues to aid vocabulary and
concept development.
4. Identify/use: synonyms, antonyms, homonyms,
multiple meanings, idiomatic phrases.
5. Recognize and respond appropriately to critical
vocabularies (e.g., warning signs, medicine labels,
traffic signs, etc.).
6. Use a variety of strategies to recognize / recall:
words, groups of words, sentences
(e.g., predictions, context clues, phonics,
structural analysis).
7. Increase vocabulary in content areas.

AG IV The student will develop/increase a positive
attitude toward reading.

Instructional Objectives:
1.
2.
3.

1.
2.
3.
4.
5.
6.
7.
8.

Follow an oral directive containing one or more
steps.
Read and follow simple/complex directions.
Read orally with appropriate expression.
Sequence words into a sentence.
Classify/arrange in sequence: pictures, objects.
Identify/recall: who, what, where (e.g., in a
sentence, paragraph, etc.).
Identify topic sentence in any position.
Identify/recall/construct a statement of a central
purpose or theme.
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Identify personal competencies and limitations in
reading.
Read often in free time.
Read a variety of materials for different purposes.

HANDWRITING
AG I The student will develop/increase handwriting
skills.

Instructional Objectives:
1.
2.
3.
4.

AGIII The student will develop / increase reading
comprehension skills.

Instructional Objectives:

Sequence events into a logical order: pictures/
sentences/paragraphs.
Distinguish between reality and fantasy.
Distinguish between fact and opinion.
Differentiate between cause and effect.
Under varied conditions determine/use appropriate
strategies to read a variety of material: context
clues, predictions, phonics, structural analysis.
Integrate information within a text.
Evaluate and react critically to what has been read.
Identify the author’s intention (e.g. , entertain,
persuade, inform, etc.).
Identify text factors, types, structures, and features
(e.g., narrative, informational, and patterns of
organization, etc.).
Identify major ideas, events, and supporting
information within and across texts.
Meet the minimum requirements of the Language
Arts course,

5.

Hold writing/coloring instruments correctly.
Trace/reproduce from a pattern or mode, a variety
of: shapes, letters, numerals.
Copy/write: manuscript letters, cursive letters,
numerals.
Copy/write personal information in: manuscript,
cursive.
Utilize correct left to right progression, alignment,
formation, size and spacing.

WRITTEN EXPRESSION
AGI

The student will develop/increase grammar and
usage skills.

Instructional Objectives:
1.
2.
3.
4.

Identify/recall: nouns, pronouns, verbs, adverbs,
adjectives, prepositions, participles.
Write/use correctly: nouns, pronouns, verbs,
adverbs, adjectives, prepositions, conjunctions.
Recognize/use abbreviations.
Write/use nouns correctly: singular, plural.
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SCHOOL DISTRICT
SECTION III: ANNUAL GOALS AND SHORT TERM OBJECTIVES
EVALUATION PROCEDURES
SCHEDULE
1. Systematic Observation
A. Weekly
2. Informal Test
B. Monthly
3. Formal Test
C. Quarterly
4. Report Card
D. 5x/year
5. Completion
E. Other:
6. Other: specify _________________

Student Name:______________________ CRITERIA
A. % of time
Teacher:__________________________ B. % on test
Program:__________________________ C. __ times out of __ trials
D. developmental/grade level
Date:____________________
E. grade
F. other: specify_____________
COLUMN/TITLE CODES: C=Criteria M=Measurement E=Evaluation Procedures S=Schedules

CM ES
5.
6.
7.
8.
9.

Write present/past./future tense of a given verb
correctly.
Identify/use different types of: sentences,
statements, questions, commands, exclamations.
Construct a grammatically correct sentence.
Given a topic, write a paragraph demonstrating
knowledge of appropriate grammar and usage.
Add affixes to words to make adjective/nouns/
verbs/adverbs.
The student will develop/increase
composition skills.

AGII

Instructional Objectives:
1.
2.
3.
4.

Write a message using words or pictures.
Write personal information
Write simple/complex sentences.
Write a 3-part paragraph using topic sentence,
body, conclusion, and format.
5. Sequence ideas and write a paragraph.
6. Write direction (e.g. map, recipe, etc.).
7. Use writing for creative purposes (e.g., story,
poem, journal, etc.).
8. Identify/use different elements of letter
writing.
9. Write a book report.
10. Write a research paper or report.
11. Write an essay/personal opinion paper/report.
12. Proofread writing and make necessary
corrections.
AG III

The student will develop/increase punctuation/
capitalization skills.

Instructional Objectives:
1.
2.
3.

AG IV

Capitalize: sentence/names/titles/pronoun “I”.
Punctuate sentences correctly (using period,
commas, etc.).
Use apostrophes correctly.
The student will develop/increase spelling
skills.

Instructional Objectives:
1.
2.

3.
4.
5.
6.
7.
8.
9.

Spell words with regular/irregular patterns.
Spell common/critical sight words: colors,
numbers, months, days of the week, Dolch
list, survival words.
Spell personal/critical information (e.g., name,
address, parent names, etc.).
Alphabetize words.
Write words/sentences from dictation.
Spell weekly assigned words.
Spell common abbreviations (e.g., Mr., Jan.,
St. etc.)
Spell words with affixes.
Identify/correct spelling errors.
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CME S
ORAL EXPRESSION
AGI The student will develop/increase oral expression.

Instructional Objectives:
1.
2.
3.
4.
5.
6.
7.
8.

Express opinions/ideas/values.
Ask questions to gain information.
Retell a story/describe a recent event.
Participate appropriately in discussion
Summarize a discussion
Make a presentation (e.g., demonstration,
poem, report, etc.).
Take part in group play/skit/program.
Use a variety of vocabulary words/sentence
types when speaking.

STUDY SKILLS
AG I The student will develop/increase study skills.
Instructional Objectives:
1.

Locate/use parts of textbook (e.g., table of
contents, glossary, chapter, etc.).
2. Identify/use guide words and alphabetizing
skills in various reference materials (e.g.,
encyclopedia, dictionary, telephone book,
etc.).
3. Identify key words and relevant material
presented in text.
4. Select appropriate reference sources (s) to
locate specific information.
5. Utilize reference materials to prepare a
report.
6. Demonstrate library skills (e.g., card
catalog, numbering system, etc.).
7. Identify/condense key ideas and concepts
in: oral presentation, written presentation
(e.g., note taking, outlining, memorization,
etc.).
8. Use notes/outlines as study aids.
9. Apply specific strategies for test taking
(e.g., key words, relevant materials, T-F,
multiple choices, etc.).
10. Utilize a specific strategy for memorizing
information/facts (e.g., mnemonic devices,
association, rote, etc.).
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EVALUATION PROCEDURES
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MATHEMATICS

CM E S

4.

Computer two digit whole numbers without
regrouping using the operation(s): addition/
subtraction/multiplication/division.
5. Compute two digit whole numbers with
regrouping using the operation(s): addition/
subtraction/multiplication/division.
6. Compute multiple digit whole numbers
without regrouping using the operation(s):
addition/subtraction/multiplication/division.
7. Compute multiple digit whole numbers with
regrouping using the operation(s): addition/
subtraction/multiplication/division.
8. Use fractional operations: (e.g., L.C.D.,
equivalents, mixed numbers, etc.).
9. Compute decimalss fractions using: addition,
subtraction, multiplication, division.
10. Convert decimals to fractions/fractions to
decimals.
11. Convert decimals to percents/percents to
decimals.

CONCEPTS
AGI

The student will develop/increase math
concepts skills.

Instructional Objectives:
1.

2.
3.
4.
5.
6.
7.
8.
9.

10.
11.
12.

13.
14.
15.
16.
17.
18.
19.
20.
21.
22.

Identify/use math vocabulary (e.g., number, take
away, plus, difference between, integer, sum
percentage of, etc.)
Identify/recall sets by shape and size: circle and
square, big and little, heavy and light.
On a quantitative basis indicating same or different
identify/recall: objects, numerals.
Order objects along various dimensions by: size/
length/weight/quantity.
Utilize one-to-one correspondence: objects to
objects/objects to numerals.
Count from ___ to ___ by rote/using objects.
Identify/name numerals ___ to ___.
Identify proper sets given a numerical set.
Describe/name sequential positions (e.g., beginning
– middle – end, first – next – last, second – third –
fourth – fifth, etc.).
Label numbers as odd or even.
Count by multiples (e.g., 5’s, 10’s, etc.).
Understand the concept of zero when: used in a
set of zeros/as a numerical symbol for zero/when
zero is equal to none.
Identify/use the concepts “more”, “less” and
“equal”.
Write numbers from memory to ___.
Use symbols in number comparisons (e.g., <, >,
+,-, =, etc.).
Identify missing numerals in an ordered set (e.g.,
24___26, -5___-7, etc.).
Identify/name the place value of a numeral (e.g.,
ones, tens, thousands, etc.).
Read number words.
Transpose problems from horizontal to vertical
position.
Apply estimation and round off techniques to
computations.
Solve for the unknown number, (e.g., 3x+21).
Recognize/identify the concept of signed numbers.

COMPUTATION
AGI

The student will develop/increase math
computation skills.

Instructional Objectives:
1.

2.

3.

Compute single digit whole numbers using the
operation(s): addition/subtraction/
multiplication/division.
Identify/use whole number properties:
associative, commutative, distributive,
transitive.
Recall basic facts: addition/subtraction/
multiplication/division.
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CME S

APPLICATIONS
The student will develop/increase math
application skills.

AGI

Instructional Objectives:
1.
2.
3.

4.
5.
6.

7.

Identify mathematical operations and
steps/process in solving story problems.
Identify/use relevant information in
solving a story problem.
Using a calculator, complete problems in:
addition, subtraction/multiplication/
division/percentage.
Identify/use graphs and tables to obtain
information.
Solve/estimate problems mentally without
paper and pencil, calculators, etc.
Apply computational skills for daily
living (e.g., checkbook, budgeting,
cooking, scheduling, sales tax, tipping,
comparison shopping, etc.).
Meet the minimum requirements of the
Math course
.
The student will develop/increase
money skills.

AGII

Instructional Objectives:
1.
2.
3.
4.
5.
6.

Identify/name/state value of coins and bills.
Select/compare value of coins and bills.
Write/use monetary symbols appropriately.
Count out money to specified amount.
Make change from a specified amount.
Calculate cost and change using price list.
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CM ES
AGIII

CME S
6.

The student will develop/increase
measurement skills.

Instructional Objectives:
1.
2.
3.

4.
5.

6.
7.
8.
9.
AGIV

Identify/use liquid measurement (e.g., cup,
quart, liter, etc.).
Identify/use linear measurement (e.g., meter,
½”, yard, etc.).
Identify/use: mass measurement/weight
measurement (e.g., gram, kilogram, oz., lb.,
etc.).
Read/state amounts from basic gauges (e.g.,
thermometer, speedometer, oven, etc.).
Match geometric figures/terms with
definition (e.g., circle, right angle, parallelogram, etc.).
Calculate perimeter, area, volume, diameter,
etc.
Use measurement instruments (e.g., ruler,
protractor, compass, scales, etc.).
Compute/convert like units of measurement
(e.g., 1’6” = 1’7”=3’1”).
Convert one scale of measurement to
another.
The student will develop/increase time skills.

Instructional Objectives:
1.
2.
3.

4.
5.

7.

Instructional Objectives:
1. Identify and describe community/career support
2.
3.
4.
5.

The student will develop/increase
employability skills.

Instructional Objectives:
1.

2.
3.
4.
5.
6.
7.

The student will develop/increase career
awareness.

8.
AGII

Practice job seeking skills: application forms/
interview skills/resume writing/want ads/
telephone skills/dress appropriately/__________.
Demonstrate personal responsibility: punctuality/attendance/grooming/__________.
Display appropriate interactions on the job with
supervisor and co-workers.
Accept criticism and redirection.
Demonstrate ability to work independently.
Maintain self-control and continue to function
under stress.
Discriminate between acceptable and
unacceptable work performance.
Identify safe work practices.
The student will develop pre-vocational skills.

Instructional Objectives:
1.
2.
3.
4.
5.
6.
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services: vocational, rehabilitative,__________.
Increase knowledge of public transportation
options.
Perform applications of money management:
checking account/savings account/budget/_____.
Practice time skills: calendar/time clock/time
table/clock/estimate travel time/__________.
Use community services to locate employment
appropriate to own abilities and disabilities.

PRE-VOCATIONAL/WORK ADJUSTMENT
AGI

Read/use a calendar.
Sequence time units (e.g., days, months, etc.).
Identify/use clock and time vocabulary (e.g.,
Monday, January, holidays, face, minute, hour,
fall, etc.).
Tell/write time to the nearest _______.
Convert/compute units of time.

Instructional Objectives:
1. Explore career options by: visitation/taking
a class/co-op programs/interest inventory/
_____.
2. Identify training requirements for specific
career.
3. Identify salary, working conditions, future
employment outlook for desired career.
4. State aptitudes required for specific careers.
5. Recognize alternative in making career
choices and be able to choose among them.

The student will develop/increase survival
skills.

AGII

PRE-VOCATIONAL/VOCATIONAL SKILLS
CAREER AWARENESS
AGI

Make realistic career choices with
consideration of student’s abilities and
limitations.
Select classes appropriate to academic
level and vocational sequence.

Use job related tools, materials, and
equipment supervised/unsupervised.
Perform assembly and packaging
skills supervised/unsupervised.
Perform clerical skills supervised/unsupervised.
Perform basic cleaning skills supervised/
unsupervised.
Perform basic jobs related to plan and lawn
care supervised/unsupervised.
Perform basic food preparation skills supervised/unsupervised.
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SCHOOL DISTRICT
SECTION III: ANNUAL GOALS AND SHORT TERM OBJECTIVES
Student Name:______________________ CRITERIA
A. % of time
Teacher:__________________________ B. % on test
Program:__________________________ C. __ times out of __ trials
D. developmental/grade level
Date:____________________
E. grade
F. other: specify_____________

EVALUATION PROCEDURES
SCHEDULE
1. Systematic Observation
A. Weekly
2. Informal Test
B. Monthly
3. Formal Test
C. Quarterly
4. Report Card
D. 5x/year
5. Completion
E. Other:
6. Other: specify _________________

COLUMN/TITLE CODES: C=Criteria M=Measurement E=Evaluation Procedures S=Schedules

CM ES

CME S

PERSONAL ADJUSTMENT
PERSONAL AWARENESS
AGI

The student will understand his/her
disability.

The student will identify available
community resources appropriate
for persons who are disabled.

AGIII

Instructional Objectives:
1.
2.
3.
4.
5.
6.
7.
8.

Describe the nature and prognosis of the
disability.
Identify the educational/social/vocational
implications of the disability.
Describe the basic structure and functioning
of the eye and own eye condition.
Describe the hearing process and causes of
own hearing impairment.
Describe the causes of the common physical
and health conditions including own.
Identify the remediation/adaptive equipment
needed to compensate for the disability.
Identify appropriate medical care and
treatment necessitated by the disability.
Describe family/genetic implications of the
disability.

Instructional Objectives:
1.
2.

3.

4.

5.

INDEPENDENT LIVING
AGI

The student will develop personal and social
skills necessary for adult independent living.

6.

Instructional Objectives:
1.
2.
3.
4.
5.
6.

Identify/use own personal strengths.
Identify/list own personal weakness(es) as it
relates to the disability.
Identify techniques needed for coping with a
disability.
Identify behaviors which use the disability as a
means to avoid tasks and responsibilities.
Identify and eliminate inappropriate behaviors
characteristic of the disability.
Identify techniques needed for coping with death
and dying.

7.

Instructional Objectives:
1.
2.

3.
4.

Demonstrate the use of adaptations/social skills
needed for eating and dining.
Demonstrate the specialized techniques and
adaptations for meal preparation/use of home
appliances.
Demonstrate specialized techniques and adaptations for managing clothing/personal body care.
Demonstrate specialized techniques and adaptations for home management/child care.

Revised August 2008

Identify recreational activities and social
organizations appropriate to the student’s
abilities and limitations.
Determine the accessibility of community facilities
(e.g., government offices, parks, museums, police
station, etc.) in relation to the disability.
Identify accessible transportation methods
appropriate for the disability.
Identify legal rights and the current laws regarding
the disability.
Identify necessary function for supported/
independent living.

SUPPORT FOR ACADEMICS
INDIVIDUAL SKILLS
The student will develop an understanding of
own abilities as a learner.

AGI

Instructional Objectives:
1.
2.
3.
4.

The student will use specialized techniques
to adapt the environment for independent
daily living.

AGII

Identify community agencies which
specifically serve own disability.
Identify/use sources that provide these
services:
Adaptive equipment
Communicative
Educational
Financial
Legal
Medical
Mental health
Rehabilitative
Support groups
Transportation
Vocational

Take responsibility for communication with
parents about school assignments and activities.
Accept constructive criticism.
Budget time after school to include homework.
Use resources available in school: support
services/counselors/resource center/library/_____.
The student will enhance organizational
skills related to school success.

AGII

Instructional Objectives:
1.
2.
3.

Organize individual folders for each class.
Bring appropriate materials to each class: paper/
pencil/pen/folder/book/_____.
Use time efficiently: class time/passing
time/_____.
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SCHOOL DISTRICT
SECTION III: ANNUAL GOALS AND SHORT TERM OBJECTIVES
EVALUATION PROCEDURES
SCHEDULE
1. Systematic Observation
A. Weekly
2. Informal Test
B. Monthly
3. Formal Test
C. Quarterly
4. Report Card
D. 5x/year
5. Completion
E. Other:
6. Other: specify _________________

Student Name:______________________ CRITERIA
A. % of time
Teacher:__________________________ B. % on test
Program:__________________________ C. __ times out of __ trials
D. developmental/grade level
Date:____________________
E. grade
F. other: specify_____________
COLUMN/TITLE CODES: C=Criteria M=Measurement E=Evaluation Procedures S=Schedules

CM ES
SCHOOL SUCCESS
The student will pass general and special
education classes.

AGI

CME S
RELATIONSHIPS
AGI

Instructional Objectives:
1.
2.

3.
4.

5.
6.
AGII

Attend classes according to school attendance
policy.
Take tests under one or more of the following
conditions: written/read orally/respond orally/
extended time.
Complete and submit homework/class assignments.
Comply with classroom requirements (e.g., dress
for PE, participate in class discussion/projects,
etc.).
Take notes in class.
Prepare for tests by: reading book/taking notes/
reviewing/____.

1.
2.
3.
4.

AGII

3.

4.
5.

6.
7.

AFFECTIVE
SELF-AWARENESS
AGI

The student will improve self-concept.

Instructional Objectives:
1.
2.
3.
4.

Demonstrate appropriate grooming skills in the
school environment.
Identify and make a positive statement when
asked.
Give/accept complimentary comments.
Demonstrate a positive demeanor (e.g., eye
contact, head erect, audible voice, pleasant facial
expression).

Revised August 2008

The student will improve peer relationships.
1.

2.
3.
4.
5.

Instructional Objectives:
Follow daily school schedule.
Assume responsibility for missed work due to
an absence.
Use available supplementary aids for
instruction: calculators/tape recorder/taped
books/computer and word processor/study
guides/note takers/magnifiers/high lighted
books/large print books/_____.
Ask for assistance from: teacher consultant/
classroom teacher/_____.
Evaluate quality of own work: compare work
with model/proofread and make corrections/
demonstrate neatness/_____.
Follow the school’s code of conduct.
Inform the classroom teacher of the nature of
their handicap and the modifications needed.

Cooperate with authority/follow a directive.
Seek adult aid in resolving problems.
Give/accept: affection, praise, criticism.
Express angry feelings to adults in a nondestructive/non-abusive manner.

Instructional Objectives:

The student will take responsibility for
success in school.
1.
2.

The student will improve adult relationships.

Instructional Objectives:

6.
7.

Use non-abusive language and actions towards
peers (e.g., lying, tattling, copying, insults,
teasing, threats).
Cooperate with others during work/play situations.
Reduce/eliminate physical confrontations (e.g.,
pushing, fighting, etc.).
Use possessions of other with permission.
Share school materials with others in the school
environment.
Share friends with others in the school environment.
Identify qualities of a desirable friend.

BEHAVIOR
The student will improve self-control.

AGI

Instructional Objectives:
1.
2.
3.
4.
5.
6.

Reduce impulsively.
Reduce verbally/physically disruptive behavior
toward: adults, peers.
Verbalize angry feelings as opposed to acting
them out.
Maintain self-control when faced with failure/
disappointment/rejection.
Delay need for immediate gratification.
Reduce the number of office/counselor discipline
referrals.
The student will improve independent
responsible behavior.

AGII

Instructional Objectives:
1.
2.
3.
4.
5.
6.

Respect property, rights, and physical safety of
others.
Describe consequences of breaking rules.
Interact without conflict/disruption during
unstructured situations.
Seek peer/adult attention appropriately.
Accept compromise without confrontation.
Accept outcome of competitive situations.
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SCHOOL DISTRICT
SECTION III: ANNUAL GOALS AND SHORT TERM OBJECTIVES
EVALUATION PROCEDURES
SCHEDULE
1. Systematic Observation
A. Weekly
2. Informal Test
B. Monthly
3. Formal Test
C. Quarterly
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E. Other:
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CM ES

CME S

The student will improve group/classroom
behavior.

AGIII

3.

Instructional Objectives:
1.
2.
3.
4.

4.

Follow class/game rules.
Participate in group/class: activities, discussions.
Attempt new activities in class.
Cooperate with group when working toward a
common goal.

5.

6.
7.
AGIV

The student will develop appropriate socialsexual behavior.

Instructional Objectives:
1.
2.

3.
4.
5.

AGV

Identify/discuss appropriate versus inappropriate
social-sexual behavior.
Describe an appropriate social-sexual behavior
when an inappropriate social-sexual behavior
occurs.
Reduce inappropriate touching of self/others.
Describe alternatives to unwanted/exploitive
situations.
Demonstrate socially acceptable expressions of
feelings/emotions in school.

List/identify/discuss ways to change own
behavior.
Identify/discuss/describe cause and effect
relationship (e.g., behavior and consequences,
etc.).
List positive reinforcers that make individual
change possible (e.g., materials, non-material
rewards, etc.).
Demonstrate problem solving skills by discussing/attempting possible alternatives.
Discuss/evaluate pros and cons of attempted
alternative behavior.

INTERACTIONS
The student will improve verbal
communication.

AGI

Instructional Objectives:
1.
2.
3.
4.
5.
6.
7.

Respond to verbal cues.
Engage in conversation with familiar peers/
adults.
Verbally share ideas and suggestions with peers/
adults.
Use appropriate language when relating to
others (e.g., greetings, farewells, apologies, etc.).
Label feelings (e.g., happy, sad, angry, etc.).
Ask for assistance or clarification in school.
Use appropriate volume, pitch, intonation, and
rate for conversation or interactional experience.

The student will improve work habits.

Instructional Objectives:
1.
2.
3.
4.
5.
6.
7.
8.

Follow daily school schedule.
Come to class with necessary materials.
Follow directions, rules and procedures.
Ask for explanations or directions when
needed.
Develop attending behavior (e.g., eye contact,
hand raising, answering upon request, etc.).
Work on a task for a specified period of time.
Complete task on time.
Work independently.

AGII

The student will improve nonverbal
communication.

Instructional Objectives:
1.
2.
3.

Listen to others without interrupting.
Use eye contact when speaking to another.
Identify/respond to other people’s nonverbal cues.

ESSENTIAL LIFE SKILLS
SELF-CARE
The student will develop feeding and eating
skills.

AGI

Instructional Objectives:
The student will improve problem solving
skills.

AGVI

Instructional Objectives:
1.
2.

Identify the problem.
Admit responsibility for behavior in a conflictual
situation.

Revised August 2008

1.
2.
3.

Coordinate sucking/swallowing/breathing.
Drink from a bottle.
Gum/mouth/chew a variety of food
textures.
4. Self-feed finger food.
5. Feed self using utensils.
6. Drink from cup/straw.
7. Independently obtain food/beverage in:
school, restaurant.
8. Manage lunch box/bag/lunch tray/lunch
money.
9. Display acceptable table manners within
the school environment.
10. Use adaptive feeding equipment.
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Student Name:______________________ CRITERIA
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CM ES
The student will develop toileting skills.

AGII

Instructional Objectives:
1.
2.
3.
4.
5.

AGIII

Demonstrate awareness of need for diaper change.
Use toilet when taken.
Indicate bathroom needs verbally/nonverbally.
Manipulate clothing during toileting.
Use toilet independently.

The student will develop dressing skills.

Instructional Objectives:
1.
2.
3.
4.
5.
6.
7.

Cooperative/assist in: undressing, dressing.
Remove/put on simple clothing.
Remove/put on front opening garments.
Remove/put on socks and shoes.
Unfasten/fasten/zip/snap/button/velcro/lace/tie.
Undress/dress independently.
Select appropriate clothing by matching/pointing/
verbalizing.
8. Select appropriate clothing supervised/unsupervised.
9. Identify and use the appropriate procedures for
choosing/purchasing clothing and accessories for
the season or situation.
10. Identify and use the appropriate procedures for
cleaning/maintenance/storage of clothing.

CME S
SOCIAL ADAPTIVE
The student will develop attending skills.

AGI

Instructional Objectives:
1.
2.
3.
4.

AGII

Be aware of/attend to environmental stimuli.
Respond to object/person.
Focus/maintain attention on presented: task/
activity.
Interact with object/person.

The student will develop self-awareness.

Instructional Objectives:
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

AGIII

Show awareness of own hands.
Smile at /respond to/identify mirror image.
Respond to/verbalize: first, last name.
Point to/name body parts on: self, others.
Express ownership or possession.
Identify self as boy/girl.
Show pride in achievements.
Speak positively of self.
Call positive attention to own performance.
Assert self in socially acceptable way in group/
new situation.

The student will develop interpersonal
relationships.

Instructional Objectives:

AGIV

The student will develop personal hygiene
skills.

Instructional Objectives:
1.
2.
3.
4.
5.
6.
7.
8.
9.

Cooperate/assist/perform in washing: hands, face.
Cooperate/assist/perform in: blowing nose,
combing/brushing hair, brushing teeth.
Bathe/wash/shower/apply deodorant.
Develop oral hygiene skills including brush/
rinse/floss/_____.
Develop skills related to hair/skin/nails/
complexion/_____.
Identify personal hygiene products.
Use personal hygiene products with supervision/without supervision.
Develop skills related to cosmetics/perfume/
make-up/shaving.
Learn adaptive ways to accomplish personal
hygiene skill(s) of _____ (enter I.O. #).

1.
2.
3.

Establish/maintain/seek eye contact.
Smile/cry/laugh to engage adults attention.
Demonstrate ability to impact environment
through actions.
4. Develop reciprocal and imitative behavior.
5. Use appropriate social behavior when expressing
feelings/needs.
6. Recognize/identify basic feelings in: self, others.
7. Engage in independent play.
8. Engage in peer/adult interaction.
9. Engage in parallel play/role play/cooperative
play.
10. Transfer a learned skill/behavior from one
situation to another.

AGIV

Instructional Objectives:
1.
2.
3.
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The student will develop independent/
responsible behavior.
Respond age appropriately to separation from
significant adult.
Adjust to school setting.
Choose from two/several options.
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4.
5.
6.
7.
8.

Participate in/follow: class activities, routines.
Comply with reasonable requests.
Take responsibility for simple chores.
Prepare a basic lunch.
Follow directions in a group setting with cues/
independently.
9. Ask for adult help when needed.
10. Seek solutions by self prior to asking for adult
help.
11. Express needs/wants appropriately.
12. Perform new tasks independently/cooperatively.
AGV

The student will develop basic sexuality.
awareness

Instructional Objectives:
1.
2.
3.
4.
5.
6.
7.
8.
AGVI

Identify/name: body parts, functions.
Identify family roles and relationships.
Learn/use acceptable sexual behaviors in the
school environment.
Learn basic facts of human reproduction.
Complete/pass a course of study in sexuality
education.
Identify common family problems and ways of
dealing with those problems.
Identify and describe responsibilities in marriage.
Discuss the economic and personal factors
involved in caring for a baby.
The student will develop self advocacy skills.

Instructional Objectives:
1.
2.
3.
4.
5.

Use feedback to increase self awareness.
Express thoughts, convictions.
Make responsible choices independently.
Organize self to be goal directed.
Act on own behalf.

INTEGRATIVE SKILLS
SENSORY
AGI

The student will develop sensory awareness.

Instructional Objectives:
1.
2.
3.
4.
5.
6.
7.

Tolerate/respond to/participate in tactile
stimulation activities.
Tolerate/respond to/participate in oral motor
activities.
Tolerate/respond to/participate in movement
activities.
Tolerate/respond to/participate in visual
stimulation activities.
Tolerate/respond to/participate in auditory
stimulation activities.
Tolerate/respond to/participate in smell
stimulation activities.
Tolerate/respond to/participate in taste
stimulation activities.
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CM ES

The student will develop perceptual
discrimination.

AGII

CME S

Instructional Objectives:
1.

Use adaptive movements rather than reflexive
reactions.
2. Actively explore surrounding through vision/
hearing/movement/touch.
3. Localize/respond to/identify sounds in environment.
4. Remove/place objects in container.
5. Remove/place simple shapes in formboard.
6. Match objects to objects/pictures to pictures.
7. Match/point to/name: basic shapes, colors.
8. Identify simple objects by touch.
9. Identify same and different.
10. Match/point to/name: letters, numbers, words.
The student will develop memory skills.
AGIII

Instructional Objectives:
1.
2.
3.
4.
5.
6.
7.
8.
9.

Localize/track: auditory stimuli, visual stimuli.
Uncover face/play peek-a-boo.
Uncover a partially/completely hidden toy.
Search for removed object.
Search for object hidden under one/several/
multiple covers.
Recall 1/2/3 objects removed from group.
Repeat 2/3/4 digit sequences.
Recall 1/2/3/4 facts from a story presented
orally.
Recall activities recently performed.

COGNITIVE SKILLS
EARLY COMMUNICATION
The student will develop early
communication skills.
Check if student uses:
Picture board,
Augmentative device.
Signing,
AGI

Instructional Objectives:
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.

Respond to/use voice intonations.
Vocalize randomly.
Vocalize when talked to or sung to.
Cry/vocalize/laugh to express: needs, feelings.
Look at familiar objects/persons when named.
Imitate/initiate: vocalizations, words, phrases.
Respond to familiar verbal/gestural commands.
Use one or more gestures/words meaningfully.
Point to/name: people, pictures, objects upon
request.
Respond to/use action words.
Respond to/use negations.
Respond appropriately to yes/no questions.
Respond appropriately to 1/2/3 step commands.
Increase vocabulary.
Respond to/use: possessives, pronouns.
Combine 2/3 words to create a meaningful phrase
or sentence.
Initiate verbal interaction with peers/adults.
Respond to who/what/where/when/why
questions.

Page 9

Sample IEP Goals
If you still are not sure What an IEP is or what IEP Goals are, listed below are Examples of IEP Goals and Objectives.
These Sample IEP Objectives are just a fraction of the ever growing number of IEP benchmarks available in our
database.
Communication/Language Sample Goals:
1. When provided with an opportunity to make a verbal request (being shown an item or purposely being kept from
an activity), the child uses a word or words correctly to make a request, without a verbal, gestural or other visual
prompting in the first opportunity per item for at least ___ different items over ___ consecutive days (i.e. child has
an expressive vocabulary of at least 10 words which are used within a period of 3 days) as measured by
__________.
2. Will spontaneously point to objects in order to bring another person’s attention to the object by looking at the item
they want to point out, gaining the person’s attention, then pointing to the object indicating that the other person
should look at the object in the first trial of the day for ____ consecutive days as measured by __________.
3. Will communicate yes or no when presented with items and activities by nodding/shaking head or saying yes/no
to indicate preferences to ___ preferred items (indicate “yes”) and ___ non-preferred items (indicate “no”) on the
first trial per item for ____ consecutive days as measured by __________
4. Will indicate that he/she does not want to complete a task or take an item by holding up his/her hand with an open
palm to indicate “stop” or “no thanks” in lieu of problems behaviors such as passive non-compliance, elopement,
tantrum behaviors, aggression, or destruction of materials, in the first trial per day with at least ____
items/activities for ____ consecutive days as measured by __________ .
5. In the absence of competing stimuli, the child will respond to his/her name within 5 seconds of being called by
someone who is at least ___ feet away by looking up, turning head, and making brief eye contact (1-5 seconds)
with the person who called the name in the first trial of each day for ___ consecutive days as measured by
__________
6. Will expressively identify a minimum of ___ classroom peers by name and verbally respond to social greetings
from adults and/or peers on 8/10 trials, with no more than 3 verbal or visual prompts, during structured classroom
activities, as measured by __________.
7. Will produce ___ word length combinations which the following designated relations (e.g. horse jump), attributes
(e.g. pretty horse), location (e.g. horse in barn), recurrence (e.g. eat more), possession (e.g. my horse), on 8/10
trials, during structured classroom tasks, with no more ___ verbal or visual prompts as measured by ________.
8. With a visual and verbal prompt, the student will correctly use prepositions (in, on, under) and pronouns (he, she,
they) and is/are +ing correctly while describing pictures with ______% accuracy during presented opportunities as
measured by_________.

9. When presented with questions such as “where is”, “show me”, “touch” will identify objects from a field of 3 with
no more than ___ prompts on ____ out of ___ opportunities on ___ consecutive trial days as measured by
__________
10. Will use appropriate rate in sentence production on ___% of opportunities for __ consecutive days as measured
by ___________.
11. Will use appropriate rate in conversation on ___% of opportunities for __ consecutive days as measured by
___________.
12. Will use appropriate phrasing in sentence production (pitch. volume, rate, stress) on ___% of opportunities for __
consecutive days as measured by ___________.
13. Will answer a either/or question that questions whether an object belongs to a category, such as “Is a car a food
or a vehicle?” on ___% of opportunities for __ consecutive days as measured by ____________.
14. Will identify/explain which item does not belong to a semantic category. such as “Which of these do not belong?
apple -pear – shoe – banana.” on ___% of opportunities for __ consecutive days as measured by ____________.
15. Will sequence and explain the proper order of events to complete a project (e.g. “making a sandwich) on ___% of
opportunities for __ consecutive days as measured by ____________.
Cognitive/Play/Leisure Sample Goals:
1. Will engage in pretend play by imitating at least ___ 1-step sequenced actions with at least ___ different toys or
sets of toys in the first trial of the day for each action in the sequence across ___ consecutive days as measured
by __________.
2. Will imitate ____ functional play action by watching the play partner, then imitating the play action within ___
seconds of the presentation of the opportunity. The child will correctly respond in the first trial of each action with
at least ___ toys across ___ consecutive days as measured by __________
3. Will independently manipulate toys for ____ minutes for ____ consecutive days as measured by __________
4. Will demonstrate at least ____ actions with/without objects when told (i.e. show me driving) on the first trial of the
day for ___ consecutive days as measured by __________
5. Will place shapes in shape sorter with good shape discrimination on ___% of opportunities for ___ consecutive
days as measured by __________
6. Will place shapes in form board with good shape discrimination on ___% of opportunities for ___ consecutive
days as measured by __________
7. Orally fills in words and/or imitates actions in familiar songs on ___% of opportunities, across ___ songs for ___
consecutive days as measured by __________
8. Invites others to join game/activity without prompting on the first trial of the day with a minimum of ___ individuals
for ___ consecutive days as measured by __________
9. Will independently sit and attend to preferred activities for up to ____ minutes without redirection for ____
consecutive days as measured by __________

10. Will invite a peer to play by following a visual social script with ___ different peers, on the first trial of the day for
___ consecutive days as measured by __________
11. Will imitate ____ functional play actions by watching the play partner, then imitating the play action within ___
seconds of the presentation of the opportunity. The child will correctly respond in the first trial of each action with
at least 5 toys for ___ consecutive days as measured by __________
12. Will demonstrate the ability to follow a socio-dramatic play theme and/or initiate novel socio-dramatic play ideas
by engaging in play with at least one other person, selecting a theme, assigning roles or taking on roles, and
using language and pretend play actions to play out the roles within the context of the theme. Child will engage in
at least ____ sequenced socio-dramatic play actions within at least ____ different play themes for __consecutive
days as measured by __________
13. Negotiates to resolve conflicts with peers during play activities in _____% of opportunities for ____
consecutive days as measured by __________
14. Will engage in multiple turned conversations with familiar people for a minimum of ___ turns, across ___ different
people for __ consecutive days as measured by __________
15. Will make appropriate reciprocal statements when provided with information in structured opportunities on ____%
of opportunities as measured by __________
Social Skills Sample Goals:
1. Will pair eye contact with requests for a minimum of ___ seconds, across a minimum of ____ items on the first
trial of the day for each item for a minimum of ___ consecutive days as measured by _________.
2. Will take/give item(s) offered by another without prompting across a minimum of ___ items ____% of the time as
measured by _________.
3. Will request item from others by using a verbal and/or picture request without prompting across a minimum of
____ items _____% of the time as measured by _________.
4. Will turn and look towards the person speaking for a minimum of ____ seconds, across ___ different people on
the first trial of the day for ___ consecutive days as measured by _________.
5. Follows person’s gaze/point to establish joint attention on _______% of opportunities for ___ consecutive days as
measured by _________.
6. Will work cooperatively with peers in small group settings (i.e. Share materials, allow peers to share different
thoughts) on _____% of opportunities for ___ consecutive days measured by ______________.
7. Will name personal behaviors that may contribute to a conflict on ____% of opportunities across ___ consecutive
days as measured by _______________.
8. Will walk away/seek help in physical confrontations or set-ups on ____% of opportunities across ___ consecutive
days as measured by _______________.
9. Uses questions to obtain information from others on ____% of opportunities across ___ consecutive days as
measured by _______________.

10. Alternates between speaker/listener roles for a minimum of ____ exchanges on ____% of opportunities across
___ consecutive days as measured by _______________.
Academic Readiness Sample Goals:
1. Will participate in circle time songs, tasks, activities through imitation on ___out of ___ situations for ___
consecutive days as measured by_____________.
2. Will be able to participate in ___ activities with a peer for ___ minutes using sharing and turn taking with minimal
assistance in 2/3 trials on 3 different testing dates as measured by _______.
3. Will remain with a group of 2-4 peers for ____ minutes and imitate simple play schemes given no more than ___
prompts in __% of opportunities for ___ consecutive days as measured by____________.
4. Will complete __ non-preferred close ended task, while staying seated in small group for ___ minutes in ____% of
opportunities for __ consecutive days as measured by__________.
5. Will remain in appropriate classroom boundaries (classroom, standing in line/holding hands, walking in line,
playground, remaining on floor) on ___% of opportunities as measured by______________.
6. Will sit and attend to and participate in large/small group activities (remaining seated, imitating actions, making
choices, and following directions, attempting/completing tasks) for ___ minutes with no more than ___prompts on
_____% of opportunities as measured by_______________.
7. Will transition between ____ preferred and non-preferred activities appropriately through the use of a visual and
verbal cues on ___% of opportunities as measured by _______________.
8. During a small group rotation, will complete at least __ non-preferred teacher directed task without refusal
behaviors given 1 prompt and/or reinforcer with behavior strategies as needed with ___ out of ___ opportunities
for ___ consecutive trial days as measured by _____.
9. Will sit and independently in a large group activity for at least ___ minutes and be able to demonstrate improved
participation by listening to an adult reading a short story, imitate parts of a simple finger play, and/or imitate gross
motor movements given __ prompts and behavioral strategies as needed on ___ out of __ opportunities for __
consecutive trial days as measured by ____
10. Will give at least _____ pieces of personal information (i.e. name, age, etc.) on the first trial of the day for ____
consecutive days as measured by _______________.
Behavior Sample Goals:
1. Will request break when frustrated, upset, etc. on _____% of opportunities for _____ consecutive days as
measured by __________
2. Will independently remain in the teacher-directed area for )_______ minutes, in ____/_____ trials for _____
consecutive days as measured by ____________ as measured by __________

3. Will independently request a desired item, more time, or a break using any communication means (i.e. gestural,
verbal , picture communication system, etc.) instead of engaging in interfering behaviors such as _________ for
____/_____ opportunities for _____ consecutive days as measured by __________
4. Will participate in an activity with an adult for a minimum of ____ minutes by staying in the area, engaging in the
activity and interacting with the other person without exhibiting challenging behaviors or attempting to elope from
the area for ____ consecutive days as measured by __________
5. Will respect other peoples personal space and property by keeping hands to self on ____% of opportunities for
___ consecutive days as measured by __________

Student Self Advocacy At IEP Meetings
Suggested items student can share:
My disability is ..
What I like about School
I need help in school with / have difficulty with ..
Learning is easier for me when my teacher ..
Learning is easier for me when I ..
My strengths are ..
The accommodations I like to use the most are ..
Other things I would like you to know about me ..

Levels of Involvement
LOW
Student attends meeting.
Student introduces him/herself.
Student gives eye contact.
Student shares photos of him/herself doing a project.
Student is asked yes and no questions.
Student stays for a portion of the meeting.
Student shows some of his/her worksheets.
Student can use assistive technology to present info.
MEDIUM
Student has a prepared script.
Student can describe their likes and dislikes.
Student can talk about their jobs/responsibilities.
Student can prepare a portfolio of work to present to the group.
Student can talk about their dreams for the future.
Student can talk about what reinforcers they enjoy or that grab their attention and motivate them.
Student can discuss progress being made/what they have learned.
Student ask questions when they do not understand.
HIGH
Student can run the meeting.
Student can be rehearsed to facilitate a portion of the meeting.
Student can discuss how they learn best, what SDI is helpful, how they meet with success.
Student can review the parent’s survey sheet on transition, fill it out themselves and lead the
discussion on outcomes for all areas.
Student can discuss what they are most proud of.
Student can assist if formulating the guest list for the meeting.
Student can generate goals or areas that he/she feel they need to address.

IEP Checklist for Parents

Use this list to determine if your child’s IEP contains all of the components required
by IDEA. Remember to provide your input to the school in advance of your child’s
IEP meeting.

q

q

Is the information in your child’s present level of
performance (PLOP) clearly stated and supported with
objective information and assessment or evaluation
data, such as information from standardized testing,
curriculum based measurements or performance on
district or state-wide assessments?

q

q

Does the present level of performance (PLOP) section
of the IEP contain information about the academic,
developmental and functional needs of your child?

q

q

No

Are your concerns and expectations for your child
included in the present level of performance (PLOP)
section of the IEP?

q

q

Are your child’s annual goals clearly stated and can
they be measured?

q

q

No

Knowing the effects of your child’s disability, do the
annual goals directly relate to your child’s needs as
stated in the present level of performance (PLOP)?

q

q

Is the specific way(s) to master the annual goals
clearly stated?

q

q

Is the method(s) to monitor and evaluate your child’s
progress toward the annual goals clearly stated?

q

q

Does the IEP indicate the amount of time
your child will spend in general education?

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

No

No

No

No

No

No

1

Notes:

q

q

Are the special education services and related services
recommended for your child supported by scientific
research that supports their effectiveness? If not, what
evidence has the school provided to indicate that the
services and instructional methods proposed for your
child have been found to be effective for children with
similar learning difficulties and of similar age?

q

q

Does the IEP state who will be responsible for
implementing the services listed?

q

q

Are the appropriate related services addressed on the
IEP?

q

q

No

Do you know how the IEP content will be
communicated and shared with the staff responsible
for their implementation?

q

q

Are all of the appropriate accommodations listed?

q

Yes

q

No

Does the IEP indicate how your child will participate in
state and district testing?

q

q

Have any potential consequences of your child’s
assessment participation been explained to you? Have
you discussed whether your child may or may not be
allowed to move on to the next grade or graduate with
a regular diploma?

Yes

Yes

Yes

Yes

Yes

Yes

No

No

No

Notes:

No

No
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IEP Conversation Stoppers
Some of the statements made to parents at IEP meetings are “conversation stoppers” — comments that create
barriers and can prevent the IEP team from working cooperatively to develop effective special education services and
supports for students with disabilities.
Here are nine common “conversation stoppers,” some information about what may be the real issues of concern and
suggestions for how parents can respond in a forceful but respectful way so that planning for their child can move
forward.

Stopper #1: “The general education teacher could not be here today.”
What is the issue?
The vast majority of children with disabilities spend most or all of their school day in general education activities or
classrooms. It is essential that the general education teacher be an active IEP team member. This does not mean that
parents should expect teachers to leave their classrooms for long periods of time. However, it is reasonable to expect
the general education teacher to attend IEP meetings to contribute expertise in setting academic, behavorial and social
goals, to advise the team about curriculum and help identify where and when adaptations and accommodation will be
needed so that your child can be successful in the general classroom and have meaningful access to the general
education curriculum.
Here are possible responses:
“Nina is one of Miss Taylor’s students and we think she is doing very well. However, I have no idea if the goals,
accommodation and other supports we are suggesting are going to be helpful to Miss Taylor in adapting the curriculum
and classroom activities so Nina can be successful. We need to schedule another IEP meeting so that Miss Taylor can
attend for at least part of the time.”
“This is the first year my child has been spending a lot of time in a general classroom. I do not want to have IEP
meetings without my child’s general education teacher. We can complete the main parts of the IEP and give a draft to
Mr. Jones. But then we will need to schedule another IEP Meeting that includes him so that our team is complete.”

Stopper #2: “Your child can’t participate in academic classes if he can’t pass the state
assessments.”
What are the issues?
Both the Individuals with Disabilities Education Act (IDEA 2004) and the No Child Left Behind Act (NCLB) encourage
schools to have high expectations for all students and require schools to provide equal opportunities for students to
receive academic instruction. Students with disabilities have a right to have meaningful access to the general
curriculum. Parents and IEP teams should work with general education teachers to identify those areas of the
curriculum that can and should be incorporated into the student’s IEP and then provide modifications and
accommodations through special education services.
Here are possible responses:
“It’s absolutely essential that Eric be provided with good instruction in a variety of academic classes in order to meet
his IEP goals. We want him to have the same opportunities to learn as all other students at this school, whether he is
able to pass the end-of-year assessment or not.”
“We know that we and Eric’s IEP team can determine if Eric will take the regular state assessments or an alternate
assessment. Maybe Eric will not reach all the course requirement for this class, but Eric must have the opportunity to
learn the same curriculum as the other students.”

Stopper #3: “We have developed our own reading curriculum for this reading class.”
What are the issues?

Unless the curriculum, which is defined as the content and the methodology used to teach that content, has been
shown to have produced positive learning outcomes for all students or for students with disabilities, there are legitimate
questions that parents and other IEP members must raise. Specifically, IDEA now requires that services provided to
students under the IEP must be based on peer-reviewed research. Peer-reviewed research is that which has been
reviewed by other education experts and can be applied to other situations, can be tested with other groups of children
and can be built upon by other researchers.
Here are possible responses:
“Our job as an IEP team is to make sure that the curriculum that is used for Maria’s instruction is based upon solid
education research. If there is a particular curriculum used at this school or in this program, then I would like to see the
research that proves that the curriculum has been successful in meeting the instruction needs of students like Maria
before we can agree.”
“The research on reading indicates that a reading program needs to contain several essential components —
Phonemic Awareness, Phonics, Fluency, Vocabulary and Reading Comprehension — to be effective for most children.
Can you provide us with independent research which shows that your reading program adequately provides each of
the required components?”

Stopper #4: “First we’ll work on skills and then we’ll see if your child is ready for this academic
class.”
What are the issues?
The purpose of special education is to provide the “specially designed instruction,” services and supports that will allow
children with disabilities to receive benefit from their public school classes and activities. There is evidence to suggest
that children and adults do better when they are instructed in the same educational environment where the skills are to
be used. Students who require extra help, or individual attention should receive it. But parents and teachers need to
take care when considering how and where that individualized support is provided.
Here are possible responses:
“I want to make sure that Juan receives the individual instruction and reinforcement that he needs. I also want the IEP
team to work with me to make sure that Juan is not held back or that he misses other opportunities to learn the same
information as his classmates.”
“Juan may not have all the skills the other children have, but he can be a part of his general classroom with support.
We can make learning those skills part of his IEP and his special education services. Besides, I am sure that there will
be other children in Juan’s class who need to learn similar skills as well.”

Stopper #5: “We’ll be using teacher observation to measure progress toward your child’s annual
IEP goal.”
What is the issue?
Reporting of progress toward the achievement of each annual goal is designed to provide parents with interim reports
about how their child is doing. To be accurate, such reports must be based on “objective measures.” This means that
there must be something besides what the teacher thinks or sees to determine progress. An object measure might be
counting the number of times your child successfully completes a class assignment, a simple weekly checklist of sight
words recognized, or a more formal assessment tied to your child’s goals. While a structured observation by the
teacher or another member of the school staff can be one way to measure progress, teacher observations cannot
serve as the only measure of progress. Another issue that might be causing this conversation stopper is that the goals
may not be written very well. Check to see if the goals in your child’s IEP are written so they can actually be measured
objectively.
Possible responses are:

“It’s not going to be possible for me to know if Natasha is making progress unless we have some objective measures
written into her IEP. What other measures can we use to track her progress toward reaching these annual goals?”
“We need to think about some more formal ways of measuring Natasha’s progress. Sometimes it takes quite a while
for Natasha to learn new material. I need to know what assessments we are going to use to ensure that she is
mastering the really important skills on this IEP.”

Stopper #6: “Your child’s behaviors are disrupting the classroom.”
What are the issues?
Concerns about your child’s behavior should not be introduced for the first time at the IEP meeting. Students benefit
most when teachers and parents communicate frequently and share concerns or problems when they happen.
Students with disabilities, such as learning disabilities, may have difficulty communicating their wants and needs, may
not like “letting go” of an activity they enjoy, or may challenge adults when “beginning” an activity they don’t like or
have failed at in the past. Many students need help preparing for transitions throughout the day or in learning how to
get positive attention from friends or teachers. Some children with significant learning or emotional needs can engage
in challenging behavior when they are upset or angry. It is very important for the IEP team to respond to problem
behaviors immediately, and to bring additional professional help to the school to do functional behavior assessments
so that positive goals, interventions and support strategies can be developed for school and home.
Here are possible responses:
“Kevin’s behavior can be disruptive at home, too. But we know that when Kevin feels like he is communicating his
wants and needs and when he is not frustrated, his behavior is much better and is not disruptive. I need the IEP team
to help everyone understand why Kevin has hard days sometimes and what we can do to help Kevin improve his
communication, his response to instruction and his social skills.”
“Kevin has a lot of strengths. He loves music, he is funny and enjoys humor, and he really tries hard to do what his
teachers and we expect him to do. He wants very much to be with other boys his age and socialize. Why can’t we use
Kevin’s strong skills and the things he really likes to do to help him get better at handling the things that frustrate or
upset him?”

Stopper #7: “Our district doesn’t put technology into the IEP.”
What are the issues?
This statement is incorrect. IDEA provides for technology services as part of students’ special education programs.
What this kind of statement may communicate is that the IEP team members are not certain what type of technology is
available, how to get it, or how to use it. For students with significant learning, communication, sensory, cognitive, or
physical disabilities, the use of technology to assist teaching and learning can make the difference between accessing
genuine opportunities for literacy and higher-level academics and a school day that is limited to low level functional,
redundant activities.
Possible responses are:
“I am sorry, but Marc needs to have word prediction software to improve his written language skills. My concern is that
if we do not write this into the IEP he will not get it. If you would like information on where you can find this type of
software for Marc, I have it at home and can send it in or call you with the information.”
“We did a trial run using the computer at his former school last year and Marc’s writing skills improved significantly
when using this software. If we don’t write this into the IEP, then my concern is that Marc will not be provided with the
supports he needs to learn the skill Learning how to use software that can help him improve his writing skills is
essential to achieving the goal.”

Stopper #8: “We just don’t have the money for technology.”
What is the issue?

It’s true that school districts are often struggling with budget concerns. However, making sure that the public schools
get the money they need is a shared responsibility for the entire community. This is your child’s IEP meeting and you
have a right to focus the meeting on developing an effective special education program that will meet your child’s
needs. Services must not be based on available resources but on the needs of the student.
Possible responses are:
“I appreciate the fact that providing Lee with a computer and software could be expensive. However, learning to use
these devices and gaining access to curriculum using software is critical to Lee’s learning and to his future. We will
work with you to identify possible sources of assistance, but our responsibility is to make sure that Lee’s IEP
accurately reflects what he needs. We can’t end the conversation because of money.”
“There are many sources of possible funding for both hardware and software. But this meeting is not about money.
This meeting is about Lee’s ability to benefit from school and about preparing him for the future.”

Stopper #9: “We can’t give your child special education services if you don’t sign this IEP.”
What is the issue?
IDEA is very clear about when parents have to give written consent (or permission) for special education services. You
must give written permission for your child to be evaluated to determine if your child is eligible for special education.
You also must give written permission for your child to receive special education services in the first or “initial” IEP
team meeting.
However, your signature on IEP documents after that “initial” IEP signifies that you participated in developing the IEP.
(If you and the team disagree about some part of the IEP, it’s best to either schedule another meeting to continue to
discuss the issues and concerns or simply sign your name and add a sentence stating that you participated in the IEP
meeting. Provide the school with a written report stating your objections to the proposed IEP and ask that it be
attached to the proposed IEP.)
Possible responses are:
“I am not ready to accept the entire IEP as written. I will sign that I participated in this meeting, but we will need to meet
again to see if we can come up with a program that meets my child’s needs.”
“Actually, it is not necessary for me to sign the IEP document. If the school district has a policy about parents signing
their child’s IEP or losing services, I would like to see a copy of that policy.”
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